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INSTITUTIONAL CHARACTERISTICS

Revised 2005

This form is to be completed and placed at the beginning of the self-study report:

Date: 1/23/2009

1. Corporate name of institution: Wellesley College

2. Address (city, state, zip code): 106 Central Street, Wellesley, MA 02481-8203
Phone: 781.283.1000
URL of institutional Web page: www.wellesley.edu

3. Date institution was chartered or authorized: March 17, 1870

4. Date institution enrolled first students in degree programs: September 8, 1875

5. Date institution awarded first degrees: June 24, 1879

6. Type of control: (check)

Public Private

U State & Independent, not-for-profit

U City U Religious Group (Name of Church)
U Other (Specify) U Proprietary

O Other: (Specify)

7. By what agency is the institution legally authorized to provide a program of education
beyond high school, and what degrees is it authorized to grant?

Authorizing Agency: Commonwealth of Massachusetts
Degrees granted: Four-year baccalaureate degrees (Bachelor of Arts)

(Attach a copy of the by-laws, enabling legislation, and|or other appropriate documentation to establish the legal
authority of the institution to award degrees in accordance with applicable requirements.) Attached at the end of this section.

8. Level of postsecondary offering (check all that apply)

U Less than one year of work U First professional degree
U Atleast one but less than two years U Master’s and/or work beyond the first
professional degree

U Diploma or certificate programs of U Work beyond the master’s level but not at
at least two but less than four years the doctoral level (e.g., Specialist in Education)
Q) Associate degree granting program U A doctor of philosophy or equivalent degree

of at least two years

& Four or five-year baccalaureate U Other
degree granting program Specify




9. Type of undergraduate programs (check all that apply)

U Occupational training at the A Liberal arts and general
crafts/clerical level (certificate or diploma)

U Occupational training at the technical U Teacher preparatory
or semi-professional level (degree)

U Two-year programs designed for U Professional
full transfer to a baccalaureate degree Q Other

10. The calendar system at the institution is:

™ Semester O Quarter U Trimester QO Other

11. What constitutes the credit hour load for a full-time equivalent (FTE) student each semester?

a) Undergraduate _ 16  credit hours
b) Graduate credit hours
c¢) Professional credit hours

12. Student population:

a) Degree-seeking students:

Undergraduate Graduate Total
Full-time student 2190
headcount
Part-time student 154
headcount
FTE 2231.00

b) Number of students (headcount) in non-credit, short-term courses: o

13. List all programs accredited by a nationally recognized, specialized accrediting agency. List the name of the

appropriate agency for each accredited program:

Chemistry: American Chemical Society
Education: Massachusetts Board of Education/Interstate Certification Compact

14. Off-campus locations. List all instructional locations other than the main campus. For each site,
indicate whether the location offers full-degree programs, 50% or more of one or more degree programs,
or courses only. Record the FTE enrollment for the most recent fall semester. Add more rows as needed.

(continued on the following page)



Full 50% or Courses FTE
Degrees? more? Only? Enrollment
A. In-state Locations
B. Out-of-state Locations
C. International Locations
Wellesley-in-Aix,Aix-en-Provence, Fran
ellesley-in-Aix, Aix-en-Provence, France No No Yes 30
(Study abroad site)
Wellesley—ln-Vle{nna, Vler'lna, Austr'la No No Yes o
(Study abroad site) (*spring/year site)
15. Degrees and certificates offered 50% or more electronically: For each degree or certificate,
indicate the level (certificate, associate’s, baccalaureate, master’s, professional, doctoral),
the percent that may be completed on-line, and the number of matriculated students for the
most recent fall semester. Enter more rows as needed.
Name of Program Degree Level % Online Students




16. Instruction offered through contractual relationships: For each contractual relationship through
which instruction is offered, indicate the name of the contractor, the location of instruction, the program
name and degree level, and the percent of the degree that may be completed through the contractual
relationship. Enter more rows as needed.

Name of Contractor Location Name of Program Degree Level | % of Degree
Manchester University Manchester, England | Exchange Program B.A. 25%
University College London London, England Study Abroad Program B.A. 25%
Sciences Po Paris, France Exchange Program B.A. 25%
Ewha University Seoul, South Korea Exchange Program B.A. 25%
Japan Women's University Tokyo, Japan Exchange Program B.A. 25%

17. List by name and title the chief administrative officers of the institution.

(See page v)

18. Supply a table of organization for the institution. While the organization of any institution will
depend on its purpose, size and scope of operation, institutional organization usually includes four
areas. Although every institution may not have a major administrative division for these areas, the
following outline may be helpful in charting and describing the overall administrative organization:

a) Organization of academic affairs, showing a line of responsibility to president for each department,
school division, library, admissions office, and other units assigned to this area;

b) Organization of student affairs, including health services, student government, intercollegiate activities,
and other units assigned to this area;

¢) Organization of finances and business management, including plant operations and maintenance,
non-academic personnel administration, auxiliary enterprises, and other units assigned to this area;

d) Organization of institutional advancement, including fund development, public relations, alumni
office and other units assigned to this area.

(See page vi)

19. Record briefly the central elements in the history of the institution:

(See page vii)




CHIEF INSTITUTIONAL OFFICERS

FUNCTION OR OFFICE

Chair Board of Trustees
President/Director
Executive Vice President

Chief Academic Officer

Deans of Schools and Colleges

Chief Financial Officer

Chief Student Services Officer

Planning
Institutional Research
Development

Library

Chief Information Officer
Continuing Education

Grants/Research

Admissions
Registrar

Financial Aid
Public Relations
Alumni Association

Chief Investment Officer

NAME

Alecia A. DeCoudreaux
H. Kim Bottomly

NJ/A

Andrew Shennan

N/A

Andrew B. Evans
Debra S. DeMeis
Patricia M. Byrne
Lawrence M. Baldwin
Cameran M. Mason

Micheline E. Jedrey

N/A
N/A

Lori E. Friedman

Jennifer C. Desjarlais
Ann H. Hamilton
Kathryn A. Osmond
Mary Ann Hill

Susan Challenger

Deborah Foye Kuenstner

EXACT TITLE

Chair, Wellesley Board of Trustees

President

Dean of the College

Vice President for Finance/Treasurer

Dean of Students

Vice President for Administration & Planning
Director of Institutional Research

Vice President for Resources & Public Affairs

Vice President for Information Services/
College Librarian

Director of Corporate & Foundation Relations
and Director of Sponsored Research

Dean of Admission

Registrar

Executive Director, Student Financial Services
Assistant Vice President for Public Affairs
Executive Director of the Alumnae Association

Chief Investment Officer
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WELLESLEY COLLEGE HISTORY

Year

2008

2007

2000

2005

2004

2003

Event

Financial Aid policy enhanced

Renovated Houghton Chapel and new
multifaith center opens

H. Kim Bottomly becomes president

Academic Planning Committee formed
Wellesley Plus program piloted

Madeleine Korbel Albright is the
Commencement Speaker

Cerificate in Engineering Studies from
Olin College approved

Wellesley, Olin and Babson sponsor lecture
series on leadership and ethics

Newhouse Center for the Humanities
established

Academic Council discussion of faculty time
Task Force on the Arts formed

Major in South Asia Studies implemented

Academic Support Team report
Cross-registration with Olin College begins
Lulu Chow Wang Campus Center opens

2015 Commission and Working Groups
launched

The Wellesley Campaign concluded with
$472.3 million raised

Faculty development program launched

Two-year review of Honor Code concluded
with adoption of new Code by student body

Academic Council establishes new grading
policy

Wellesley and Amherst co-host conference
on academic integrity

Academic Council approves continued use of
online student evaluation questionnaire

Wellesley joins amicus brief filed in support of
the University of Michigan

vii

Year

2002

2001

2000

1999

1998

1997

1996

1995

1994

Event

External visiting committee review of
interdepartmental programs begins

Investment Office created headed by Chief
Investment Officer

Student Life Task Force report

Formal emergency management team
established

College celebrated 125" anniversary

Pforzheimers endow Learning and Teaching
Center

The Wellesley Campaign launched, with goal
of $400 Million

First Tanner Conference celebrates relation-
ship between the classroom and the world

Wellesley College Summer School founded

Implementation of FirstClass, e-mail and
course management system

10-year reaccreditation

The Honorable Ruth Bader Ginsburg delivers
the annual Wilson Lecture

The Shelby Cullom Davis Foundation
commits $11 million to support
international education

Quantitative reasoning requirement initiated

First Ruhlman Conference held

College establishes the Betsy Wood Knapp
Media and Technology Center

Comprehensive review of curriculum
completed (initiated in 1993)

Plans, Priorities and Fiscal Policies report

Installation of new administrative software
system (Banner) begins

Campus-Wide Information System (CWIS)
initiated



Year

1993

1992

1991

1990

1989

1988

1985
1984

1983

1932

1981

1977
1975
1974
1972
1968

1966

1958

Event

Diana Chapman Walsh, Class of 1966
becomes President

Davis Museum and Cultural Center opens
Learning and Teaching Center Opens

Campaign for $150 Million concluded with
$168 million raised

Committee for Wellesley in the ‘gos
(Cgos report)

Multicultural degree requirement initiated

10-year reaccreditation

Four-course teaching load implemented

Summer Enrichment Program for first-year
students begins

Task Force on Racism report
Keohane Sports Center opens

Interdisciplinary Cluster program for
first-year students begins

Wellesley/Brandeis cross-registration
program begins

Dual degree program with M.LT. begins
Administrative Council established

Pinanski prize established to honor
fine teaching

Nannerl O. Keohane, Class of 1961,
becomes President

Science Center dedication

Centennial celebration

Center for Research on Women opens
Barbara W. Newell becomes President

Cross-registration program with
M.LT. begins

Ruth M. Adams becomes President

Jewett Arts Center opens

viii

Year
1950
1949

1946

1936
1926
1923
1922
1914

1911

1901
1899
1895

1894
1888

1887
1882
1880

1879
1875

1873
1870

Event

Interdepartmental major first offered

Margaret Clapp, Class of 1930,
becomes President

Emily Greene Balch, who taught Economics
and Sociology 1896-1919, awarded Nobel
Peace Prize

Mildred Mcfee becomes President
First junior year abroad program
Alumnae Hall opens

Honors program begins

College Hall burns, March 17

Ellen Fitz Pendleton, Class of 1886,
becomes President

Student government association formed
Caroline Hazard becomes President

“America the Beautiful” first published
by Katharine Lee Bates, Class of 1880,
and member of the Department of
English Literature

Julia Irvine becomes President

Helen Shafer becomes President

First foreign student, Kin Kato from Japan

First black graduate, Harriet Rice

Alice Freeman (age 27) becomes President

Alumnae Association founded

First commencement; 18 students graduate

College opens on September 8 with 314
students. The first President, Ada Howard,
and almost all the faculty were women.

Name changed to Wellesley College

Wellesley Female Seminary chartered by the
Commonwealth of Massachusetts



Wellesley College Bylaws
Preamble

In 1870, as a result of a petition from Henry Fowle Durant and others, the
Massachusetts legislature passed an act of incorporation establishing the Wellesley
Female Seminary. According to that act, the purpose of the corporation was “to
establish and maintain an institution for the education of youth.”

In 1873, Henry Durant granted various parcels of land to the institution, by then
renamed Wellesley College. The indenture states that the land was "conveyed for the
purpose of maintaining thereon forever a college for the education of females.” The
new College opened its doors in 1875.

From the beginning, Mr. Durant sought to overturn conventional notions about
womanhood, and to express his faith in the capacities and talents of women. The
“unfolding of every power and faculty” was intrinsic to Wellesley’s design. In
addition, the founder brought a strong religious conviction to his commitment to the
development of the female intellect. These aims were reflected in the Statutes
(Bylaws) of 1885 which stated that “the College was founded for the glory of God
and the service of the Lord Jesus Christ by the education and culture of women.”

Over the years since its founding, Wellesley has become a nonsectarian institution,
steadfastly dedicated to scholarly excellence and the pursuit of knowledge. The
founder’s belief in the talents and capacities of women, and his commitment to
educating women for “lives of noblest usefulness,” continue to inform the purpose of
College.

Article I
The Corporation

SECTION 1. Name. The name of this Corporation is Wellesley College. This
Corporation is hereinafter referred to as the “"College.”

SECTION 2. Design. The College exists for the education of women. The Trustees
shall be in manifest sympathy with this purpose, and members of the faculty shall be
selected with a view to maintaining the highest ideals of education.

SECTION 3. Charter and Purposes. The articles of organization consist of certain
statutes of The Commonwealth of Massachusetts and any actions taken from time to
time by the College as may be deemed under applicable provisions of Massachusetts
law to constitute a part of the articles of organization. The purposes of the College
shall be as set forth in its articles of organization, as from time to time amended.

SECTION 4. Location. The principal office of the College shall be at Wellesley,
Massachusetts.

SECTION 5. Fiscal Year. Except as otherwise set by the Trustees, the fiscal year of
the College shall end on June 30 in each year.



SECTION 6. Seal. The Trustees may adopt and from time to time alter the seal of the
College.

Article 11
The Trustees

SECTION 1. Members: Number and Qualification. The College shall be governed by
its Trustees who shall also be its members and who shall elect the Trustees as
hereinafter provided. The President and the President of the Alumnae Association
shall serve as Trustees ex officiis with voting power. There shall not be fewer than
twenty nor more than thirty-five other Trustees, including five alumnae Trustees,
and one faculty Trustee. The Trustees shall fix their number from time to time.
Alumnae Trustees shall be elected and vacancies in their number shall be filled, as
follows: four from alumnae nominated by the Alumnae Association; one from the
members of the Wellesley College class graduating in the year of election. The
faculty Trustee shall be elected and vacancies in that position filled from persons who
hold an academic appointment at a college or university other than Wellesley College
and are nominated by the members of the Academic Council holding teaching
appointments.

The Trustees shall have and may exercise all of their powers notwithstanding the
existence of one or more vacancies in their number.

Alumnae Trustees shall be elected and vacancies in their number shall be filled, as
follows: four from alumnae nominated by the Alum- nae Association; one from the
members of the Wellesley College class graduating in the year of election, the first
year alumnae class, and the second year alumnae class, hominated by those
classes. The faculty Trustee shall be elected and vacancies in that position filled
from persons who hold an academic appointment at a college or university other
than Wellesley College and are nominated by the members of the Academic Council
holding teaching appointments.

The Trustees shall have and may exercise all of their powers notwithstanding the
existence of one or more vacancies in their number.

SECTION 2. Election and Term of Office. The Trustees shall from time to time fix
their terms of office which need not be uniform and shall not exceed six years,
except with respect to the Alumnae Trustee elected from the graduating class or one
of the two most recent alumnae classes in the year of election who shall serve for a
term which shall not exceed three years. Trustees shall be classified with respect to
term of office into such number of groups as the Trustees may from time to time
determine.

Election of Trustees may be held at any regular or special meeting called
for the purpose. Trustees who are required to be elected from persons nominated by
the Alumnae Association or by the Academic Council may be elected at the same
meeting at which their nominations are presented to the Trustees. Other Trustees
shall be elected from persons nominated by the Nominating Committee or by any
three Trustees, such nomination to be filed with the Clerk and notice thereof given to
all Trustees at least thirty days prior to such election.



It is important to the College that the selection of its Trustees be broadly based and
that qualified people be encouraged to serve as Trustees. To this end the Trustees
regard the usual period of service as a Trustee to be six years. No Trustee shall be
eligible to serve more than fifteen years in the aggregate.

SECTION 3. Trustees Emeriti/Emeritae. The designation of Trustee Emeritus/Emerita
may be awarded by the Trustees in appreciation of past distinguished service to the
College as Trustee. At the invitation of the Trustees, Trustees Emeriti/Emeritae may
attend meetings of the Trustees but may not vote or otherwise be considered as
Trustees or members.

SECTION 4. Resighation and Removal. A Trustee may resign by causing a written
communication of resignation to be delivered by mail or electronically to the Chair of
the Trustees.

Any Trustee, other than a Trustee ex officio, may be removed as a Trustee with or
without cause either (i) by vote of three-fourths of the Trustees present at any
meeting of the Trustees, provided that notice of the proposed action has been given
at a previously held regular meeting of the Trustees and given in writing to all
Trustees not present at such previously held meeting, or (ii) by vote of three-fourths
of the Trustees then in office at any meeting called for the purpose.

SECTION 5. Meeting of Trustees.

5.1 Annual Meeting. An annual meeting of the Trustees shall be held in April each
year on such date and at such time as determined by the Trustees at least thirty
days in advance of the meeting and as is stated in the notice of the meeting. If no
annual meeting has been held in accordance with the foregoing provisions, a special
meeting may be held in place thereof, and any action taken at such meeting shall
have the same force and effect as if taken at the annual meeting, and in such case
all references in these bylaws to the annual meeting shall be deemed to refer to such
meeting.

5.2 Regular Meeting. Regular meetings of the Trustees shall be at such times as the
Trustees may from time to time determine. No notice of regular meetings shall be
required, if the time and places thereof shall have been previously furnished in
writing to all Trustees, and any notice of a regular meeting which is given need not
state the purpose or purposes thereof unless otherwise required by law or these
bylaws.

5.3 Special Meeting. Special meetings may be called by the Chair of the Trustees and
shall be called by the Chair of the Trustees whenever requested to do so by the
President, and shall be called by the Clerk, or in the case of death, absence,
incapacity or refusal of the Clerk, by any other officer of the College, upon written
application of three or more Trustees. Notice stating the time and purposes of such
meeting shall be given to each Trustee, and no business shall be done except that
stated in the notice.

5.4 Place. All meetings shall be held in the Commonwealth of Massachusetts at the
principal office of the College unless some other place is stated in the notice of the
meeting, or in the case of regular meetings, if some other place shall have been
previously stated in writing furnished to all Trustees.



5.5 Notice. Except as otherwise expressly provided, it shall be sufficient notice to a
Trustee to send notice by mail at least four days or electronically at least twenty-four
hours before the meeting addressed to such Trustee at her/his usual or last known
business or residence address or to give notice to such Trustee in person or by
telephone at least twenty-four hours before the meeting. Whenever notice of a
meeting is otherwise required, a written waiver of notice executed before or after the
meeting by a Trustee and filed with the records of the meeting shall be deemed
equivalent to such notice. A notice need not specify the purposes of the meeting
unless such purposes were required to be specified in the notice of such meeting.

5.6 Action by Written Consent. Any action required or permitted to be taken at any
meeting of Trustees may be taken without a meeting if all Trustees entitled to vote
on the matter consent to the action in writing and the written consents are filed with
the records of the meetings of the Trustees. Such consents shall be treated for all
purposes as votes at meetings.

5.7 Quorum, Voting and Proxies. Except as otherwise specifically required by law, the
articles of organization or these bylaws, twelve Trustees shall constitute a quorum
for the transaction of business at any meeting of the Board of Trustees except that a
majority of the Trustees then in office shall be the necessary quorum if votes are to
be passed involving the title to or transfer of real estate, election of Trustees,
election of the President, or the conferring of degrees including honorary degrees,
diplomas, or certificates. A majority of those present, although less than a quorum,
may adjourn the meeting from time to time, and such meeting may be held as
adjourned without further notice.

Except as otherwise specifically required by law, the articles of organization or these
bylaws, a majority vote of the Trustees present in person or duly represented, a
quorum being present, shall be sufficient to authorize any action of the College.

Any Trustee may vote by proxy on the conferring of degrees, including honorary
degrees, diplomas or certificates for completion of prescribed courses of study. Such
proxy must be written, dated not more than six months before the meeting named
therein, and filed with the Clerk or other person responsible for recording the
proceedings of the meetings.

5.8 Trustee Presence Through Communications Equipment. With the approval of the
Committee Chair, unless otherwise provided by law or the articles of organization,
Trustees may participate in committee meetings and meetings called upon notice of
forty-eight hours or less by means of a conference telephone or similar
communications equipment which would allow all persons participating in the
meeting to hear each other at the same time and participation by such means shall
constitute presence in person at a meeting.

SECTION 6. Powers and Duties. The Trustees shall have and may exercise, subject to
law and the articles of organization of the College, all the powers of members of and
all the powers of the College. Without limiting the generality of the foregoing, the
Trustees shall have all the powers of directors and have general supervision and
control of the College and of all its property, and of the investment and appropriation
of its funds, and shall have final responsibility in all matters of policy; all in
conformity with the design and purpose of its establishment and with the articles of
organization. They shall have the power to amend these bylaws and make and



execute such rules as they may consider necessary or desirable for the best
administration of the College, to appoint committees, to prescribe their duties and
powers, and to supervise and review the actions of all committees and officers. The
Trustees shall appoint all officers of the College and all members of the faculty and
shall determine their duties and salaries, and, with the advice and counsel of the
President, shall appoint such officers of administration as they may determine from
time to time. They shall have the power to remove any person whom they have
appointed or caused to have appointed, subject to any applicable tenure policy of the
College. The Trustees shall confer appropriate degrees and certificates for completion
of prescribed courses of study upon such students as are severally recommended by
the Academic Council and such other degrees, including honorary degrees, as the
Trustees may from time to time determine, the diplomas and certificates to be
signed by the Chair of the Trustees and the President.

SECTION 7. Chair and Vice Chair(s) of the Trustees. There shall be a Chair of the
Trustees and one or more Vice Chair(s) of the Trustees, each of whom shall be a
Trustee and shall serve at the pleasure of the Trustees. The Chair of the Trustees
and the Vice Chair(s) of the Trustees shall be elected at the annual meeting, orin
case of vacancy, at any meeting, provided that notice of such election is stated in the
call. The Chair of the Trustees shall preside at all meetings of the Trustees and the
Executive Committee and shall perform such other duties and functions as may be
delegated to that person from time to time by these bylaws or by the Trustees. In
the absence of the Chair of the Trustees, the Vice Chair of the Trustees shall perform
the duties of the Chair of the Trustees or if there is more than one Vice Chair, the
Vice Chairs will perform the duties of the Chair in the order designated by the Chair,
and if neither is present, a Chair pro tempore shall be chosen.

SECTION 8. Standing and Other Committees.
8.1 Executive Committee.

8.1.1 Members. The Executive Committee shall consist of four or more Trustees
elected annually for one-year terms by the Trustees, the Chair and Vice Chair(s) of
the Trustees, and the President, who shall be ex officio, with voting power, members
of the Executive Committee. Each member of the Executive Committee shall serve
until the expiration of that person’s term as a member of such committee or until
that person earlier dies, resigns, is removed or becomes disqualified.

8.1.2 Powers. The Executive Committee shall have responsibility over the general
management of the College to the extent permitted by law and the articles of
organization of the College during the intervals between the meetings of the
Trustees, including, without limitation, the power to fill any vacancy in the Executive
Committee, the faculty, the administration or the officers of the College except for
vacancies in the positions of President and Treasurer.

8.1.3 Reports. Minutes of all proceedings of the Executive Committee shall be
maintained and copies thereof shall be distributed to each Trustee after such minutes
have been approved by the Chair of the Trustees or other presiding member of the
Committee.

8.2 Governance Committee. The Governance Committee shall consist of the Chair
and Vice Chair(s) of the Trustees, the President, a Trustee Chair of the Governance



Committee, the faculty Trustee, the young alumnae Trustee and other Trustees who
are nominated annually by the Chair and approved by the Trustees. The Governance
Committee shall annually review the performance of incumbent Trustees, particularly
those who are eligible for reelection, and shall recommend to the Trustees:
nominations of Trustees; nominations of the Chair and Vice Chairs(s); nominations of
Trustees Emeritae/Emeriti; and, in consultation with the Chair of the Trustees and
the President, nominations for election to the committees. In order to ensure that
the membership and leadership of the Board of the Trustees continues to be highly
qualified and effective, the Governance Committee shall provide orientation
programs for new Trustees, shall review the composition, structure and functioning
of the Board and its committees, and shall periodically recommend and oversee
initiatives by which the Board and its committees shall assess and improve their
performance.

8.3 Audit Committee. The Trustees shall appoint annually an Audit Committee to
consult with the College’s auditors and to review the annual financial report of the
College and other financial reports prepared by the Vice President for Finance and
Treasurer. The Audit Committee shall also be responsible for the initial review of the
Trustees’ reports on conflicts of interest. The Audit Committee shall make such
conflicts of interest reports available to the Trustees and shall report thereon.

8.4 Other Standing Committees: Membership. The Trustees shall appoint annually a
Finance Committee, an Investment Committee, a Compensation Committee, a
Committee on Landscape and Buildings, a Committee on Student Life, a Trustee-
Faculty Committee on Academic Affairs, and such other standing committees as they
may from time to time determine. The Chair and Vice Chair(s) of the Trustees and
the President shall be ex officiis members, with voting power, of all standing
committees. A majority of the members of all such standing committees shall at all
times be Trustees and, except as otherwise provided in this Section 8, the
constituency of such standing committees (and any subcommittees thereof) shall be
determined from time to time by the Trustees.

8.4.1 Finance Committee. The Finance Committee shall advise the Trustees with
respect to financial matters, including appropriations, endowment spending policies,
compensation, pensions and insurance, and all other financial affairs except those
assigned to others by these bylaws or the Trustees, shall make recommendations to
the Trustees with respect to the annual and capital budgets and major changes in
salary and wages and compensation policies, and shall monitor and recommend to
the Trustees the level and issuance of debt to support capital projects.

8.4.2 Investment Committee. Subject to the control and direction of the Trustees,
the Investment Committee, with the assistance of the Vice President for Finance and
Treasurer and the Chief Investment Officer, and shall be responsible for the
investment of the endowment, trust funds and other assets of the College.

8.4.3 Compensation Committee. The Compensation Committee shall (a) evaluate the
performance of the President and report such evaluation, together with a
recommendation as to the President’s compensation and benefits, to the Trustees;
and (b) review, in consultation with the President, the performance of those persons
in a position to exercise substantial influence over the affairs of the College, including
the officers and senior administrative staff of the College, and review, in consultation



with the President, and recommend to the Trustees the level of compensation and
benefits for those persons.

8.4.4 Committee on Landscape and Buildings. The Committee on Landscape and
Buildings shall advise the Trustees regarding the future planning and care of the
buildings and grounds of the College. It shall see that the buildings and grounds are
maintained in good condition and shall make recommendations to the Trustees with
respect to major questions relating to landscaping and new buildings. The Committee
shall also have the responsibility, which may be delegated by the Committee, of
approving works of art and other gifts of tangible personal property offered to the
College, and shall consider such matters as the placing of tablets to commemorate
donors.

8.4.5 Committee on Student Life. The Committee on Student Life shall monitor and
make recommendations to the Trustees regarding the quality of student life on the
Wellesley College campus.

8.4.6 Trustee-Faculty Committee on Academic Affairs. The Trustee-Faculty
Committee on Academic Affairs shall focus on general issues of academic policy,
including curriculum and faculty personnel matters.

8.4.7 Trustee Development Committee. The Trustee Development Committee shall
oversee the College’s fund-raising activities, including advising the Board and the
President of the College on matters relating to fund-raising policies, priorities and
strategies, and outreach to alumnae and friends of the College.

8.5 Other Committees. The Trustees or the Executive Committee may from time to
time appoint, or authorize the Chair of the Trustees to appoint, such other
committees with such terms, duties and authority as the Trustees or the Executive
Committee may determine.

8.6 Quorum; Voting. At any meeting of any standing committee or any other
committee (or any subcommittee thereof), a majority of the members of that
committee (or subcommittee) then in office shall constitute a quorum for the
transaction of business and, at any meeting at which a quorum is present, a majority
of those present shall determine all matters brought before the meeting. If action is
to be taken, a majority of the members of the committee (or subcommittee) must be
present. Such committees may make appropriate rules with respect to call, notice
and conduct of their meetings.

8.7 Action by Written Consent. Any action required or permitted to be taken at any
meeting of any standing or other committee (or any subcommittee) may be taken
without a meeting if all the then members of such committee (or subcommittee)
consent to the action in writing and the written consents are filed with the records of
the meetings of the committee (or subcommittee). Such consents shall be treated
for all purposes as votes at meetings.

8.8 Minutes. Minutes of all proceedings of standing committees shall be available for
inspection at the office of the Clerk by members of such committees and by all
Trustees after such minutes have been approved by the presiding member of the
committee.



Article III
Officers of the College

SECTION 1. Officers of the College: Term of Office. The Officers of the College shall
include: the President who shall be appointed by the Trustees and shall hold office
for such time as the Trustees may determine; the Dean of the College and one or
more Vice Presidents who shall be appointed by the Trustees upon the
recommendation of the President and who shall hold office for such time as the
Trustees may determine; the Vice President for Finance and Treasurer, the Chief
Investment Officer and one or more Associate or Assistant Treasurers, who shall be
appointed by the Trustees and shall hold office for such time as the Trustees may
determine; the Clerk and one or more Assistant Clerks who shall be appointed by the
Trustees and who shall serve for such time as the Trustees may determine; and such
other officers, if any, as the Trustees from time to time, may in their discretion
appoint and who shall serve for such time as the Trustees may determine. The
President, with the approval of the Trustees, shall desighate the second officer of the
College.

SECTION 2. President. The President shall be the chief executive officer of the
College, shall have the general and active management, control and direction of the
educational activities, business operations and other affairs of the College and shall
have the general powers and duties usually vested in the office of president of a
college. The President shall preside at meetings of the Academic Council, act as the
medium of communication between the Trustees and the Council and the faculty and
all other persons in the service of the College. The President shall recommend to the
Trustees the appointment and removal of senior administrative staff, determine as
well as their duties and salaries consistent with the policies and guidelines
recommended by the Compensation Committee, notify all persons appointed or
reappointed by the Trustees or by the Executive Committee, keep acquainted with all
the affairs and interests of the College, and exercise such superintendence over all
its departments as its prosperity may demand. The President shall present regularly
to the Trustees reports upon the condition of the College and any recommendations
which may seem expedient. In the absence or disability of the President, the
Trustees shall designate an individual to assume the duties and responsibilities of the
President.

SECTION 3. Dean of the College. The Dean of the College shall perform such duties
and have such powers as the Trustees, with the advice of the President, President
may from time to time prescribe.

SECTION 4. Vice President for Finance and Treasurer. The Vice President for Finance
and Treasurer shall be the chief financial and accounting officer of the College, shall
set up and control the books, accounts, systems and procedures necessary to
manage the financial affairs of the institution, shall furnish such financial statements
and reports as may, from time to time, be required by the Trustees, and shall
annually present to the Trustees an audit of the books and accounts of the College.
The Vice President for Finance and Treasurer shall have responsibility for the money,
financial assets, securities, real property and other commercial assets belonging to
the College or held by the College as trustee.



SECTION 5. Chief Investment Officer. The Chief Investment Officer shall, subject to
such controls as the Investment Committee and the Vice President for Finance and
Treasurer may from time to time establish, have responsibility for the investment of
the financial assets belonging to the College or held by the College as trustee, and
shall have such other duties and powers as the Trustees and the Vice President for
Finance and Treasurer may from time to time determine. The Chief Investment
Officer shall furnish such investment reports as may, from time to time, be required
by the Trustees. Subject to the approval of the Investment Committee or one of its
duly authorized subcommittees, the Chief Investment Officer shall retain (and
discharge) investment advisors and other agents to assist in the execution of the
Chief Investment Officer’s responsibilities.

SECTION 6. Associate and Assistant Treasurer. The Associate and Assistant
Treasurers, if any, shall perform the duties and exercise the powers of the Treasurer
in the absence of the Treasurer, and shall perform such other duties and have such
other powers as the Trustees, the Investment Committee, or the Treasurer may from
time to time prescribe.

SECTION 7. Clerk. The Clerk, who shall be a resident of the Commonwealth of
Massachusetts, shall record all proceedings of the Trustees in books to be kept for
that purpose, which books, together with the original, or attested copies of the
articles of organization, these bylaws, and a complete list of all Trustees and their
residences shall be kept at the principal office of the College for the inspection of the
Trustees. The Clerk shall serve as custodian of the minutes of the proceedings of all
committees of the Trustees, and shall keep in safe custody the seal of the College
and, when authorized by the Trustees, affix the seal to any instrument requiring the
same, and shall perform such other duties as the Chair of the Trustees or the
Trustees may from time to time prescribe.

SECTION 8. Assistant Clerks. The Assistant Clerk, or, if there shall be more than one,
the Assistant Clerks, in the order determined by the Trustees, in the absence or
disability of the Clerk, shall perform the duties and exercise the powers of the Clerk
and shall perform such other duties and have such other powers as the Trustees, the
Chair of the Trustees, or the Clerk may from time to time prescribe.

SECTION 9. Powers. Each of the officers of the College shall have, in addition to the
powers and duties specified herein, all other powers and duties ordinarily incidental
to that person’s office and such other powers and duties as the Trustees may from
time to time determine.

SECTION 10. Resignation and Removal. Any officer of the College may resign at any
time by causing a written or electronic communication of resignation to be delivered
to the Chair of the Trustees or the Clerk, such resignation to be effective upon
receipt or at such time as may be specified therein. Any officer of the College may
for any reason be removed as officer either by vote of three-fourths of the Trustees
present at any meeting of the Trustees, provided that notice of the proposed action
has been given at a previously held regular meeting of the Trustees and written
notice sent to every Trustee or by vote of three-fourths of the Trustees then in office
at any meeting called for the purpose.

Article IV



Academic Council

SECTION 1. Academic Council. The Academic Council shall consist of the President,
all members of the faculty, such officers of the College, administrative officers and
members of the administrative staff as are specified from time to time by the
Trustees, and such numbers of students as may be given this responsibility by the
Trustees. Membership in the Academic Council may be voting or nonvoting, as
determined by the Trustees.

The Academic Council shall establish general policies for the organization and
operation of academic departments. Revisions of Academic Council legislation on
departmental organization shall become effective upon approval of the President.

SECTION 2. Organization of Instruction. The College shall provide instruction in such
departments and extradepartmental programs as shall be approved by the Trustees
after consultation with the Academic Council.

Changes in the membership of the Academic Council and in voting status in that
body are made upon recommendation of the Academic Council or the Committee on
Faculty Appointments through the President to the Trustees.

Within the limits set by these bylaws, the Academic Council shall have general
concern for the educational experience of students and shall make rules for its own
government. It shall determine policy relating to academic life, shall fix requirements
for admission and for degrees in cooperation with and subject to approval of the
Trustees as set forth in these bylaws, and shall approve the courses of instruction. It
shall hold meetings during each academic year and whenever called together by the
President or at the request of any three of its members.

SECTION 3. Faculty Appointments. Members of the faculty shall be appointed for
such periods as the Trustees may determine. Tenure policy will be determined from
time to time by the Trustees after consultation with the Academic Council.

Article V

Student College Government

The Trustees, upon recommendation of the President, may from time to time
delegate authority to the Wellesley College Government Association for
administration of specified aspects of student life. Any such delegation shall at all
times be subject to the authority of the President as chief administrative officer of
the College.

Article VI

Religious Life

The College shall sponsor opportunity for corporate worship and shall encourage
other voluntary religious activities.

Article VII



Indemnification

SECTION 1. The College shall, to the extent legally permissible, indemnify each
person serving or who has served as Trustee, or as one of the following: the
President, the Dean of the College, the Treasurer, or any vice president, against all
liabilities and expenses, including amounts paid in satisfaction of judgments, in
compromise or as fines and penalties, and counsel fees reasonably incurred by such
person, in connection with the defense or disposition of any action, suit or other
proceeding, whether civil, criminal, administrative or investigative, in which such
person may be involved or with which such person may be threatened, while in office
or thereafter, by reason of such person’s being or having been such a member or
officer or, when requested by the Trustees, by reason of such person’s serving or
having served the College in any capacity referred to in the next paragraph.

Indemnification of persons serving or who have served as officers, employees or
other agents of the College or, at its request, as members, directors, trustees,
officers, employees, fiduciaries or other agents of a corporation, trust or other
organization in which the College has an interest may be provided by the College
whenever and to the extent authorized by a majority of the disinterested members
of the Trustees.

Any such indemnification may include payment by the Corporation of expenses
incurred in defending any such action, suit or other proceeding in advance of the
final disposition thereof, upon receipt of an undertaking by the person indemnified to
employ counsel satisfactory to the College and to repay such payment if it shall
ultimately be determined that such person is not entitled to indemnification under
this Article.

SECTION 2. Notwithstanding the foregoing provisions of the Article, no
indemnification shall be provided for any person with respect to any matter (a) as to
which such person shall have been adjudicated in any proceeding not to have acted
in good faith in the reasonable belief that such person’s action was in the best
interests of the College, or (b) disposed of by a compromise payment, pursuant to a
consent decree or otherwise, unless such person shall have been determined to have
acted in good faith in the reasonable belief that such person’s action was in the best
interests of the College, such determination to be made by a majority of the
disinterested Trustees and, if such a person is a Trustee, after receipt of a favorable
opinion of counsel The College may purchase and maintain insurance on behalf of
any person who is or was a Trustee, or an officer, employee or other agent of the
College, or who is or was serving at the request of the College as a member,
director, trustee, officer, employee, fiduciary or other agent of a corporation, trust or
other organization in which the College has an interest, against any liability incurred
by such person in any such capacity, or arising out of that person’s status as such,
whether or not the College would have the power to indemnify such person against
such liability.

This Article shall not limit any right of indemnification existing independently of this
Article.

As used in this Article, the terms “*member,” “director,” “trustee,” “officer,”
“employee” and “agent” shall include their respective heirs, executors and
administrators, and a “disinterested” person is one against whom the proceedings in



question, or another proceeding on the same or similar grounds, are not then and
had not been pending or threatened.

Article VIII

Amendments

These bylaws may be amended by vote of two-thirds of the Trustees present at a
meeting, provided that a majority of the Trustees then in office are present, and
provided further that not less than two weeks notice of the substance of the
proposed change has been given to the Trustees.



PREFACE

In Fall 2007 as we began our preparations for our
ten-year reaccreditation self-study we were interested
in designing a process that was open, engaging and
consultative and that provided us with an opportunity
to synthesize and advance the significant efforts
underway across campus on a wide-range of initia-
tives. We had recently completed a record-breaking
fundraising campaign, engaged in a multiconstituency,
multifaceted visioning exercise, bade farewell to a
president upon the completion of 13 years of service
and welcomed a new president, and launched a new
process of academic planning. Many committee and
organizational bodies were busy addressing issues
raised over the previous several years, and our goal
was to advance that work, not complicate it.

We decided that the model used in 1999 served us well,
and again formed a Steering Committee, coordinated
by three reaccreditation co-chairs and comprised of
faculty members, students, senior administrators, and
staff representatives (see list of Steering Committee
members below). The charge of this committee was
to generate draft responses to each of NEASC’s
eleven standards. (As in 1999, we added a standard
providing information on staff, which we believe is
necessary for full institutional assessment). For each
standard, one or more authors took responsibility
for preparing an initial text, which was then reviewed
and re-worked by the Steering Committee (see list

of chapter authors below). Given the centrality of

the mission statement in the life of our institution,
the committee as a whole held responsibility for
Standard L.

Consultation with the community is an essential
component of the self-study, and we brought our draft
chapters to as many different groups as possible,
representing all constituencies at the College. The
relevant chapters were reviewed by the major

c o mmittees of Academic Council (Committee on
Faculty Appointments, Committee on Curriculum
and Instruction, Advisory Committee on Budgetary
Affairs), by the Academic Planning Committee, by
academic department and program chairs, and by
the entire faculty in Academic Council. Chapters

were also reviewed by staff members at their
Administrative Council and by students in their
Senate as well as in dormitory-based meetings. The
Board of Trustees was kept informed of the self-
study’s progress, reviewed several chapters in draft
and engaged in an in-depth discussion of the mis-
sion statement. Steering Committee members were
present at all of these various meetings of faculty,
staff, students, and trustees. Near the end of the self-
study process, a final draft of the full document was
posted on our Campus-Wide Information Service,
and the co-chairs solicited feedback—electronic or
otherwise—from all members of the community on
all of the standards.

Our final product is the result of substantial work
by the individuals responsible for the individual
standards, as well as careful review and comment by
members of the College community. We believe it
accurately depicts the major areas of attention at the
College over the past decade, while also identifying
the priorities and challenges we will address in the
years ahead.

The findings of the NEASC visiting committee
during our evaluation for reaccreditation in 1999
identified two areas of special emphasis to be
addressed in the fifth-year interim report. The
review identified concerns about College governance,
particularly the balance between shared governance
and effective executive leadership. The second concern
related to the high proportion of courses taught by
non-tenure track part-time faculty. In the ten years
since that review we have deliberatively addressed
these concerns, directly in our fifth-year interim
report as well as in this self-study as we describe

our continued, and largely successful, efforts to
address these issues.
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OVERVIEW

Wellesley College is extraordinarily well-positioned
to continue to advance its mission into the foreseeable
future. In the 10 years since our last reaccreditation,
the College has been transformed in significant ways:
in leadership, including a presidential transition; and
by major changes funded by an enormously success-
ful fund-raising campaign, including expansion of
our academic offerings, rejuvenation of our beautiful
campus landscape, creation of new facilities, and
upgrade of instructional technology.

The recent economic downturn has caused uncertainty
everywhere and at Wellesley as well. While we do not
yet know the final extent of the impact, our endow-
ment has already been affected to a degree that will
require substantial cuts in our operating budget this
year and in the immediate future. The scope of our
problem is large, multifaceted, and will necessitate
difficult choices, but it is also an opportunity to further
sharpen our focus on the things that are essential to
Wellesley. Prior to the financial crisis, we were carefully
reviewing our budgeting processes and structures,
redesigning them as necessary and appropriate to
ensure that our budget actively and accurately
supports our mission. Our goal was to provide more
flexibility in the operating budget for innovation and
adequate contingency to respond to unforeseen
pressures. When we began this work, we had no

way of knowing how quickly we would be required

to respond to just such pressures.

As we work to develop the forthcoming years’ budgets
and to make some hard but necessary decisions, we
are consulting through our governance bodies and
divisional structures in our usual manner. We are
communicating regularly with the community—both
on campus and with our alumnae and the families of
our students. The community has been engaged and
thoughtful in suggesting possible ways of addressing
the deficit. Ultimately, difficult decisions will be
made, but it is our goal that they be the result of as
open a process as reasonable.

xii

Despite these challenges, we are confident we will
remain true to our values and focused on the issue of
utmost importance to the College: ensuring that our
primary focus is on the academic and intellectual life
of students and faculty at Wellesley.

In a world that is increasingly specialized, a transfor-
mative liberal arts culture must promote discourse
across a broad spectrum of specialties and mindsets.
For every student to be well-educated, we must have
an impact on her life both inside and outside the
classroom. It is important that Wellesley remain a
true liberal arts college in its principles and curriculum,
and that will require us to grapple with the question
of what kind of curriculum will achieve the goals

ofa liberal education.

Two components are essential to an intellectually
vibrant and effective institution. First, we must have
an excellent faculty, committed both to scholarship
and to teaching, and an environment that recruits,
retains, and fosters their intellectual growth. The
success of a liberal arts education rests largely on
the skills and interests of the faculty. Second, we
must enroll the most academically able students
and provide them with an environment that fosters
and rewards their intellectual growth inside and
outside the classroom.

MA]JOR FINDINGS OF THE SELF-STUDY

Our mission (Standard I) is at the heart of important
discussions and debates regarding Wellesley’s future,
figures centrally in many College initiatives and plan-
ning efforts, and is embraced by many members of
our community as central to our shared enterprise.

As financial constraints require difficult choices,

we need to be more confident than ever that we are
supporting institutional priorities emerging from a
planning process (Standard II). We have undertaken a
number of significant College-wide planning initiatives
that will guide our work in the years ahead and are
committed to evaluation and assessment at every level.



We are fortunate to be governed by a highly effective
and productive board of trustees that is committed
to continual self-assessment. We will continue to
review, and make modifications where appropriate,
to our governance structures (Standard III) to ensure
that they provide opportunities for meaningful
and effective participation in deliberation on
substantive matters.

Our academic program (Standard IV) continues to
evolve in ways reflecting our expanded understanding
of what constitutes a liberal arts education. We are
committed to promoting a culture of excellence and
recognize the need to strengthen our existing assess-
ment tools. Central considerations for our faculty
include the appropriate number, structure, and
requirements of majors; the development of better
processes for engaging the faculty in substantive
discussions of the curriculum - including whether
our distribution requirements achieve our goal of’
promoting a spirit of intellectual exploration and
discovery and, in particular, how to ensure that our
commitment to multicultural education is reflected
in our curriculum; the need to consider new initiatives
that will enhance the first-year experience and pay
continued attention to the effectiveness of our advising
systems, with particular attention to first-year advising
and advising in interdepartmental programs; and,
the critical need to mobilize a variety of resources

to successfully address performance gap issues
building on the initial success of Supplemental
Instruction programs.

Our faculty (Standard V) are critical to advancing our
mission, and we must continually ensure that the
expectations, practices, and policies that shape their
life at the College are aligned with our values. This
requires that we carefully monitor the impact of
changes resulting from regularizing the status of
non-tenure-track faculty; that we fully explore issues
related to faculty satisfaction, retention, and junior
faculty concern; that we increase faculty diversity and
promote retention of faculty of color; that we under-
stand better the “gender equity” findings and work t o
address them; that we develop better understanding
and clarity around what constitutes meritorious
performance in teaching, research, and service, and
the appropriate balance between the three; that we
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identify ways to promote confidence and trust in
systems for faculty evaluation at all levels (reappoint-
ment, tenure, promotion, merit); and, that we
consider more effective ways to evaluate teaching,
with particular attention to improvements in the
course evaluation system.

Enrolling the most academically able students requires
constant attention to the changing environment of
college admission, as well as shifts in demographics
and student behavior, and their impact on recruitment
and admission (Standard VI). We must raise our
visibility in areas where we are not well-known and
be more creative in reaching out to the next generation
of young women. We are confident that we will
maintain our commitment to need-blind admission
and financial aid policies to ensure continued quality
and diversity of the student body.

Within the past year we have welcomed the third
new dean of students in the past 1o years and she will
continue the ongoing work of examining the structure
and functions of the division to ensure that our
programs and services foster student development
and enhance student academic success.

We effectively provide resources, services, and tools
enabling each member of the College community to
access and use information and technology while
adjusting as appropriate to rapid and dramatic
changes in the landscape of scholarly communication
(Standard VII). Comprehensive planning in the areas
of our campus landscape, physical assets, and tech-
nological resources (Standard VIII) will serve us well,
particularly once they are paired with the results of
academic planning.

The Financial Planning Working Group of the 2015
Commission assessed Wellesley’s financial health,
identified opportunities, and recommended strategies
to ensure a more robust financial condition in an
uncertain future (Standard IX). Our strategies to
respond to the current financial challenges are
shaped by the guiding principles that resulted

from that planning exercise.



We have had effective systems in place to ensure
that our public disclosure (Standard X) and ethical
practices (Standard XI) meet our own standards, but
are mindful always of the need for regular refinement
to ensure that they are appropriate to the changing
nature of our community. We chose to include an
additional standard presenting an overview of our
administrative staff, believing that this group makes
indispensable contributions to the success of an
intellectually vibrant institution.

IN SUMMARY

Wellesley College has flourished over the past
decade, and we embark on this new 10-year cycle at a
time of great anticipation for realizing the results of
significant planning endeavors, even as we prepare to
address significant financial challenges. In the past
18 months we have welcomed a new president, a new
chair and vice chair of the board of trustees, a new
dean of students, and a new vice president for
resources and public affairs. These new individuals,
or individuals assuming new roles, joined a steady
and effective leadership team. We therefore remain
confident about our current position of fundamental
strength and our capacity to become an even more
intellectually vibrant and effective institution. We
benefit from the quality of our students and faculty,
the existence of a powerful world-wide network

of loyal and accomplished alumnae, an effective
administrative staff, and the wise counsel and
leadership of our board of trustees.

Xiv



STANDARD I:

MISSION

The mission of Wellesley College is to provide an excellent
liberal arts education for women who will make a difference
in the world.

This statement was adopted as the formal mission
statement of the College in preparation for the insti-
tution’s 1989 reaccreditation visit. The statement
was approved by trustees in February 1989 and
formally re-endorsed in 1998. Prior to establishing
the statement, the College stated its purpose to
external audiences primarily through a statement
in the annual College catalog. A few years after the
original incorporation in 1870, bylaws adopted by
the trustees (1885) refer to the design of the College
in the service of Christ, “in and by the education
and culture of women.” In 1967, the reference to
Christianity and scriptures was dropped, and the
trustees established the purpose of the College as
“maintaining the highest ideals of education.”

The current mission statement continues to reflect
the College’s original mission, embodying a
commitment to a culture of excellence for women
and a commitment to serve.

The mission statement is widely known by all College
constituencies and is embraced by many members of
the community as central to their understanding of
the work we do together as faculty, students, and
staff. The mission not only guides the internal work
of the College in educating students, but also shapes
our view of our place in the wider world of ideas.
Wellesley fosters creative scholarship and artistic
endeavors designed to contribute more broadly to
expanding knowledge and understanding.

An important strength of the mission statement is
its brevity, which makes it more memorable and,
therefore, more meaningful for community mem-
bers. A second key strength is its adaptability. The
meaning of specific words or phrases within the
mission statement is open to interpretation and
debate. We believe the way we understand and
enact our mission is what makes it distinctive.

THE STATEMENT, PART I “AN EXCELLENT
LIBERAL ARTS EDUCATION”

Over the past decade, numerous discussions have
ensued about what constitutes an excellent liberal
arts education and whether or not we provide such an
education to all Wellesley students. Most recently,
these discussions have shaped the work of the
Committee on Academic Excellence, the 2015
Commission, the Academic Support Team, and the
Academic Planning Committee (see discussions in
Standard IV and elsewhere).

Over the course of the spring 2008 semester, more
than 50 faculty members, led by members of the
Academic Planning Committee, read common texts
and joined in three lively discussions about the mis-
sion of the College, focusing largely on the meaning of
a liberal arts education. The College community took
up the subject again in a meeting of Academic Council
in fall 2008. In these discussions, some faculty mem-
bers highlighted the centrality of skills such as critical
thinking and analysis, oral and written expression,
and quantitative and scientific literacy in a liberal arts
education. Others noted that such skills are not easily
divorced from the bodies of knowledge in which they
operate. Still others spoke of the importance of
instilling a love of learning, and of nurturing in stu-
dents an appreciation of knowledge for its own sake.

There was some concern about whether we commu-
nicate the spirit of a liberal arts education effectively
to students, and whether external pressures related
to post-graduate plans are the primary forces shaping
students’ experience of (and decisions about) their
undergraduate education. As one faculty member
noted, “The idea of college as a time to pause, to
learn how to think more deeply and love life more
fully, seems to evaporate in the rush forward.”
Some faculty members think the language in our
mission statement about “women who will make a
difference” underscores a pre-professional attitude
by encouraging students to view their Wellesley
education primarily as a means of launching a
career. Others fear that it privileges external action
over reflection and internal dialogue. At the same
time, faculty members appreciate the very real concerns



students have about their lives after college, and note
that a definition of liberal arts excluding a focus on the
pre-professional may be naive. Indeed, the rise of
internships and other out-of-classroom learning
opportunities at the College (discussed in Standard IV)
implicitly signals an expanded conception of a liberal
arts education. This evolutionary trend developed
incrementally, perhaps without full recognition of'its
implications. We are challenged now to balance this
trend with the traditional core conception of the place
of the liberal arts in our mission.

THE STATEMENT, PART II: “FOR WOMEN"

Wellesley’s commitment to single-sex education is
a key component of our institution’s identity and
distinctiveness. Although there have been moments
in the College’s history when this commitment was
questioned, it has not been the subject of intense
debate in recent years. The 2015 Commission unam-
biguously stated that Wellesley would remain a
women’s college for the foreseeable future.

Many students who choose to attend Wellesley do so
on the basis of our excellent academic program; the
fact that we are a women'’s college is often a secondary
consideration. By the time of graduation, however,
many students express a belief that they have benefited
from the single-sex environment. We know from
admitted student surveys—and the 2008 admission
market study confirms these results —that only
approximately six percent of students who enroll at
Wellesley “definitely wanted” to attend a women’s
college. At the same time, senior survey data from
the past five years indicate that generally more than
75 percent of those completing the survey either
“agree” or “strongly agree” that they “obtained real
benefits from attending a women’s college rather
than a coed institution.” In the words of one student
in the senior survey: “Wellesley being a women’s
college has also had profound effects on my experi-
ence. Having that focus on women and knowing that
all this—our libraries, professors, classrooms,
events, lectures, everything on this campus—was

for us, and for me, was very empowering.”

Our identity as a single-sex institution has significant
impact on the student experience and the ways in
which our single-sex identity shapes and frames our
community culture continue to evolve over time. For
example, many years ago, when there were barriers
to women in higher education, our institution

represented an avenue of opportunity not available
elsewhere for women. Twenty years ago, when such
barriers were broken down, conversations in our
community were characterized by a reflection on
“women’s ways of knowing,” and on whether we
did (or should) capitalize on gendered modes of
inquiry in teaching and learning. More recently, in
the broader culture, there is a more nuanced under-
standing of sex and gender; understanding that some
of our students do not identify with the female gender
is a part of our evolving understanding of our identity
as awomen’s college. We assume that, in ways that
we may not be able to anticipate, our status as a
single-sex college will continue to influence and
shape our interpretation of our mission.

THE STATEMENT, PART III: “WHO WILL
MAKE A DIFFERENCE IN THE WORLD”

This component of the mission statement has the most
appeal to external audiences, is attractive to prospective
students, has served as a key component of some of
our more successful fundraising initiatives, and has
also engendered some of the liveliest debate. The
development of leadership models and experiential
learning opportunities for our students has, as men-
tioned earlier, generated some disagreement related
to understanding the liberal arts.

Both our mission statement and the College’s motto
“non ministrari sed ministrare” (not to be served, but to
serve) figure centrally in developing a commitment to
service, to “making a difference” among our students.
The College is justifiably proud of the achievements
of many of our alumnae and has spotlighted them in
a number of ways. Each year the Wellesley College
Alumnae Achievement Award recognizes alumnae
who have brought honor to themselves and the
College through their outstanding achievements.

The award is the highest honor given to alumnae for
excellence and distinction in their fields of endeavor.
It has been presented annually since 1970 at a cere-
mony well attended by students and other members
of the community. The Wellesley Campaign for $400
million, launched in fall 2000 and completed in

June 2005, took as its theme “ Women Who Will.”
Displayed on lampposts throughout the campus,
three sets of banners, each echoing the College’s
mission—“Women Who Will”, “Make a Difference”,
“In the World”—highlighted the accomplishments
of Alumnae Achievement Award winners.



While the achievements of our alumnae are a source
of great pride for the College as a whole, and serve
as a source of inspiration for many students, other
students experience them as a source of pressure. In
the years of the campaign, student leaders suggested
that seeing these banners every day led students to
worry about whether they were equipped for compa-
rable achievements. These concerns generated many
conversations about how we define the different
spheres in which our students might “make a differ-
ence”, including family, community, and career. It

is not surprising that a community of bright young
women would be engaged in lively debate about
difficult questions regarding future life paths and
balancing family, career, and community involvement.

The College’s commitment to service is evident in
many of its activities. The Alumnae Association and
the Center for Work and Service (CWS) partnered in
2000 to launch Wellesley’s Day to Make a Difference,
a day designated for alumnae across the country,
students, and members of the campus community
to undertake service projects in their communities.
In 2008, 168 students, alumnae, faculty, and staff’
participated in these projects. The CWS offers paid
internships in both domestic and international
service organizations to approximately 150 students
annually. In 2005, The Washington Monthly ranked
Wellesley first among national liberal arts colleges
in its contribution to the country, based on the share
of graduates who go into national and community
service, the College’s spending on beneficial research,
and the College’s record of enrolling and graduating
low-income students.

Defining how we understand “in the world” has
also been a subject of considerable discussion.
Certainly our commitment to global understanding
has influenced our curriculum development and
international study program (see Standard IV). The
annual Tanner Conference, begun in 2001, focuses
on the significance of off-campus experiences to a
residential liberal arts education and employs
“Wellesley in the World” as its theme. As our student
body has become more international, and as we
have introduced greater opportunities for students
to engage in experiential learning opportunities, we
are mindful that the lines between the classroom
and the world are becoming less clear.

DIVERSITY AND THE MISSION STATEMENT

One core value of the College not explicitly
addressed in the mission statement is diversity. We
believe that being a multifaith, multicultural, and
diverse community is central to our being a vibrant
intellectual community. This diversity provides a
special training ground for future communication
among peoples of different backgrounds and a
special environment for critical thinking across

and within disciplines.

We understand that diversity must be built explicitly
and formally into our learning and teaching envi-
ronment; it is not enough simply to have occasional
events that celebrate it or to bring diverse groups of
people together and hope for the best. The ability to
live and communicate comfortably and effectively in
a complex world of multiple cultures, experiences,
and viewpoints will be a defining attribute of well-
educated people in our future and, therefore, must
figure centrally in our liberal arts curriculum.

The 1998 reaccreditation visiting committee described
Wellesley as approaching diversity as a problem to be
solved, and since that time considerable efforts have
been made, instead, to understand our diversity as a
special strength. A clear consensus of the 2015
Commission report was that as a college community,
we need to understand that there is no excellence
without diversity. Admissions recruitment efforts
and faculty and staff hiring processes have all
emphasized the importance of bringing excellent,
diverse individuals to campus. Recent initiatives in
faculty and staff hiring have focused attention not
only on recruitment, but also on retention (see
Standards V and XII).

A number of conversations regarding our mission
statement held as part of our self-study raised the
question of whether the lack of any specific reference
to diversity was problematic, and explored various
ways in which this value is both articulated to the
community and enacted in our decision-making. In
May 2008, the diversity coalition, a committee of
Academic Council charged with fostering more
effective collaboration among groups on campus
working on diversity issues and of targeting areas
that need attention, had a discussion of the College’s
mission statement. They recommended including
diversity in the statement. A student discussion of the
statement came to a different conclusion, suggesting
that the appropriate emphasis was the commitment to



educating women and that to include a reference to
diversity or multiculturalism would serve to emphasize
what differentiated their experiences rather than what
unified them. In a discussion of the mission statement
in April 2008, the board of trustees reviewed its
commitment to the current mission statement, con-
cluding that there is significant merit to a statement
that is concise and well known.

One interesting outcome of the board’s discussion
was a recommendation to consider the development
of “guiding principles”, corresponding with different
components of the statement, to reflect how the
institution is taking up various issues subject to
debate. Developing such principles could provide a
framework for the ongoing debates discussed in
this standard and could help to make the mission
statement simultaneously more enduring and more
relevant in the years ahead.

THE ROLE OF THE MISSION STATEMENT
AT THE COLLEGE

The mission statement is used extensively as a means
of communicating the College’s core identity. The
College’s admissions materials make frequent and
clear references to the statement. It appears at the
end of every press release issued by the College
and it was incorporated into a redesigned logo for
Wellesley stationery. As noted earlier, the enormously
successful Wellesley Campaign for $400 million used
“Women Who Will” as its theme. College leaders
and commencement speakers frequently invoke the
mission in their speeches, and it is rare to find a
student who cannot instantly cite it.

Wellesley College has been successful in part because
the mission statement has been central to institutional
decision-making and strategic planning for the past
20 years. Two recent and compelling examples of this
are the creation of an Academic Planning Committee
and the development of a budget process that
ensures the budget is aligned with the mission of

the College.

The formation of an all-faculty Academic Planning
Committee (APC) was one of the early actions of the
new president. Chaired by the dean of the college,
the APC is charged with developing concrete and
detailed recommendations on several questions of
importance to the academic life of the College (see
Standards II and IV). The work of the APC is motivated

by the College’s commitment to providing an excel-
lent liberal arts education and an appreciation of the
fact that we must be willing to look critically at
ourselves and make changes when needed to ensure
continuing excellence.

A second key initiative of the new president is the
new budget process. Beginning in fall 2008, changes
are being made to our budget process and to organi-
zational structures to ensure that our annual budget
is accurately and actively supporting our mission
(see Standard II). Ensuring that our mission drives
the institution’s budgetary allocations is another key
element in ensuring the excellence of the education
we offer students.

ANALYSIS

In sum, the College’s mission statement continues to
be well known throughout the College community
and beyond. The statement figures centrally in many
major College initiatives and planning efforts. The
mission is at the heart of important discussions and
debates regarding Wellesley’s future, and those dis-
cussions and debates render it a living statement.

PROJECTIONS

The brevity of our mission statement precludes
incorporating within it a number of institutional
priorities. We anticipate that there will continue to
be some tension concerning this trade-off, and we
expect that the next five years will see increased
attention to how our mission relates to issue of
diversity and gender. We also believe that regular
conversations about the mission are critical to
ensure that it remains relevant and that it continues
to guide decision making at the College. A new
budget process and related organizational structures
will be in place by the end of the 20082009 academic
year. We expect that current financial realities will
require the institution to take a careful look during
the upcoming year at all auxiliary programs to ensure
that they advance our mission.



STANDARD II:

PLANNING AND EVALUATION

The NEASC standard for institutional planning emphasizes
the importance of both long- and short-term planning that is
“integrated and appropriate to the institution.” Wellesley’s
approach to planning is guided by the same criteria and
remains essentially the same as that described in our last
reaccreditation self-study. Wellesley combines college-wide
planning processes and goal setting with those based in
departments or programs, encouraging conversations that
bridge and integrate the two approaches. An important goal
of our planning is integrating the perspective of people
involved in implementation with a broad-based perspective.

Many issues taken up in the various planning processes of
the last decade are discussed in other sections of this self-
study. This section is intended to summarize those processes
and highlight significant outcomes.

COLLEGE-WIDE PLANNING INITIATIVES

2015 Commission

In September 2005, then-president Diana Chapman
Walsh began a yearlong inquiry into the future. She
chaired a commission complemented by the delibera-
tions of two working groups: one on governance, the
other on financial planning. A total of 40 members of
the College community served on the commission and
the working groups: 11 trustees, 15 faculty, 11 adminis-
trators, and three students. Each group met for at least
a half day a month throughout the 2005—06 academic
year. In her final reflections on the work, former presi-
dent Walsh summarized the goals:

“Our purpose was to identify aspects of the
Wellesley educational experience that will be
essential for success over the next 1o years and
to explore pressures that might either undermine
values the College is determined to uphold or
thwart its ability to achieve its future goals. The
commission was designed to conduct an inquiry
that would orient the College, catalyze a collec-
tive learning process, identify new possibilities,
and set general intentions that will continue to
evolve. The two working groups, in turn, were
created to locate barriers that could impede the
College’s ability to reach for the future it desires,

and to recommend specific steps that can now be
taken to clear away impediments.”

“Envisioning the Future, Reflections from the 2015
Commission”, p. 1

The 2015 Commission focused its work on six central
concerns: Wellesley’s identity as a women’s college;
the importance—for both students and the College
as an institution—of making clearer choices; the
centrality of student learning as the College’s top
priority; the importance of enhancing intellectual
and scholarly engagement of all faculty; the identifi-
cation of diversity as one of Wellesley’s special
strengths; and the voice and role Wellesley should
represent in the world. Shortly after her arrival in
August 2007, President H. Kim Bottomly developed
strategic goals based on these areas of deliberations.

The governance working group issued recommenda-
tions on defining our shared expectations, recognizing
individual performance, strengthening departments
and programs, rationalizing the committee structure,
revitalizing Academic Council, and reforming the
partnership between academic deans and department
chairs. Many of these recommendations provided the
foundation for action in the Academic Council and the
Office of the Dean of the College; others remain under
discussion (see Standards III and V).

The recommendations of the financial planning
working group focused on establishing principles
for financial strength and flexibility; endowment
spending and gifts; faculty compensation; physical
plant and infrastructure; tuition, admission and
financial aid; and a reformed budget process. The
principles for financial strength and flexibility and
endowment spending were endorsed by the trustees
in spring 2007, the budget process has been changed,
and implementation of the other recommendations is
underway (see Standard IX). The recommendations of
the group inform the budget planning work underway
to address unusually difficult economic conditions. In
addition, the 2015 Commission’s observations on
Wellesley’s potential to have an amplified voice in the
world formed the basis of the work of a task force on
positioning the College, established in fall 2008.



When former president Walsh issued her summary of
the work in spring 2007, at least two things became
clear: the commission’s lively conversations could
easily be duplicated in many corners of the College,
and there was no universal agreement on the com-
mission’s observations or the president’s. The 2015
Commission was intended to present a picture of
where Wellesley has been and the opportunities open
in the immediate future. Coming as it did at the end
of a presidency, the commission was deliberately
designed not to offer specific prescriptions for the
College’s future. Rather, it was intended that the
commission’s work, and the president’s summary

of the work, would open a conversation on important
strategic directions for the College and prepare the
campus for a presidential transition. At their retreat
in July 2006, the board of trustees endorsed the
recommendations of the 2015 Commission and its
working groups.

Academic Planning

Academic planning at Wellesley over the past 10 years
has been incorporated into academic departmental
reviews, budget planning, and campaign planning.
The last comprehensive effort to identify the most
urgent academic needs took place during campaign
planning and resulted in support for a significant
number of new academic directions. As discussed
elsewhere in this self-study, academic planning began
in 2002 at a joint retreat with trustees and academic
department chairs and has been conducted as an
evolving conversation focusing on critical questions
most relevant to Wellesley’s academic excellence.

In the 2003—04 academic year, the faculty Committee
on Academic Excellence (CAE) took up questions at the
core of the educational experience: What knowledge,
qualities, and competencies do we hope every Wellesley
student will possess at graduation? To what extent do
our current practices and policies ensure that every
Wellesley student achieves those qualities and compe-
tencies or that knowledge? What changes would most
significantly strengthen the liberal arts education of
every Wellesley student? As a result of this work,
departments were asked to put new emphasis on
increasing the depth and coherence of majors,
increasing research opportunities, and placing
greater stress on collaborative learning. The CAE
raised concerns about overall academic rigor and
standards which led to the development of new
grading practices and polices. The committee also

reviewed data that showed major variations in the
educational experiences of students with some
differences among groups of students.

Partly as a result of that work, the Academic Support
Project Team (ASPT) was created to examine further the
difference in students’ educational experiences noted
in the CAE report and to make recommendations for
a coordinated institutional response. The ASPT found
strong empirical evidence that not all Wellesley
students share equally in the culture of excellence
and recommended (and implemented) introducing
academic support and enrichment programs (sup-
plemental instruction in “gateway” courses and
the Wellesley Plus program). The ASPT also recom-
mended renewed institutional commitment to faculty
diversity, sponsoring large-scale events to educate
the campus about how stereotype threat and fixed
ideas about intelligence influence academic identity
and performance.

In fall 2007, President H. Kim Bottomly joined with
Dean Andrew Shennan to inaugurate an Academic
Planning Committee (APC) that would dedicate its
work to planning for the educational and research
mission of the College. This faculty committee,
chaired by the dean of the college, is charged with
developing concrete and detailed recommendations
on several questions of importance to the academic
life of the College, including:

+ What educational programs should we have at
Wellesley College? This includes an examination
of the strengths of current programs, a process for
evaluating them, and an analysis of which programs
should be expanded, improved, or contracted.

What are the benefits of interdisciplinary courses?
What are the disadvantages or potential problems?
The committee will address the structures that
need to be in place to encourage interdisciplinary
education.

How should educational programs interface with
cocurricular activities?

Should there be more emphasis on the faculty’s
scholarly activities? This includes an examination
of how best to support faculty research.

« What criteria should be used in setting academic
goals and priorities at Wellesley College?



» What should be our three most important short-
term priorities? What should be our three most
important longer-term priorities? What are the
essential priorities?

At the end of the fall 2008 semester, an all-faculty
day-long retreat addressed several proposals from
the APC in the areas of the first year at Wellesley;
faculty student collaboration; faculty research, art
and performance on campus; and recommendations
for strengthening majors, departments, and programs.
The members of the APC are well aware of the risk
inherent in a planning effort that is broadly charged
with reviewing an entire academic program: that the
well-constructed arguments lead to no substantive
change. The committee wishes to avoid that outcome
and ensure its work has a positive effect on the

a c ademic community. Furthermore, other planning
efforts at the College are anticipating the outcome of
the APC deliberations to inform their work. Based

as it is on significant preceding efforts, and given the
enthusiasm surrounding its work, there is optimism
that the APC will be able to meet these aspirations.

Comprehensive Campaign Planning

From 2000 through 2005, Wellesley conducted a
comprehensive fund-raising campaign that surpassed
its goal, raising $472.3 million, the largest campaign
total at the time of any liberal arts college. The
planning to establish programmatic priorities for
the campaign took place in the two years prior to the
campaign Kick-off and was based on previous planning
processes. The plans for academic programs grew in
part out of the comprehensive curriculum review of the
mid-199os and the landscape master planning process
guided priorities for physical plant improvements.

Academic priorities for the campaign included
endowed assistant professorships, funding for
student research and experiential learning projects,
enhanced technology and library resources, support
for the learning and teaching center and the quanti-
tative reasoning program, and the establishment
of a center for the humanities. The campaign also
supported the global education initiative, both
through curricular and faculty support, and through
scholarship support for international study and

in te rnational students. These campaign priorities
were developed in consultation with academic
departments, who were asked to submit proposals
for their long-term program needs. The campaign

also enabled Wellesley to renew our commitment to
need-blind, full-need financial aid.

In addition, campaign funding allowed us to fulfill
several major recommendations of the 1998 campus
landscape master plan, notably renewing 14 acres
(named “Alumnae Valley”). Funding was secured for
developing west campus, including a new maintenance
services building, campus center, and parking garage.

Admission Marketing

In the last 10 years, Wellesley embarked on two major
efforts to enhance understanding of our student
population and the environment in which they apply
to college. In an effort to evaluate how Wellesley’s
mission is articulated to young women, we completed
an admission marketing study in 2000 and imple-
mented several changes in recruitment practices
based on the findings. Recently, we launched another
marketing study to address issues raised in the2o15
planning process. The 2015 Commission reiterated
Wellesley’s commitment to women’s education and
identified student diversity as a special strength. The
Commission raised the question: “How do we make
the most sense of Wellesley’s tradition as a
women’s college and extend that into the future in
ways that resonate with upcoming generations of
bright, ambitious young women?” The study provided
us with a renewed and updated understanding of
our target audience, a definition of best practices for
communicating with them, an evaluation of our
standing with respect to competitor and peer institu-
tions, and recommendations for further development
of strategic recruitment initiatives. Implementation

of those recommendations is now underway.

Comprehensive Facilities Planning

At the time of the College’s last reaccreditation
review, we had just completed a landscape master
planning process. The subsequent fund-raising
campaign allowed the College to embark on a major
campus landscape renewal, guided by the principles
and recommendations of the master plan. The
campaign also enabled us to create new buildings and
renovate other spaces to accommodate a new location
for the admission department and the recently
launched Newhouse Center for the Humanities. With
the campaign complete and significant progress
made on landscape renewal, in 2006 the College
embarked on a comprehensive review of our buildings.



This planning process was undertaken to provide
the College with an assessment of all our capital
needs, enabling planning and execution of an
orderly capital improvement program over the next
decade. In order to accomplish this, the project was
organized around several tasks. First, a project team
established strategic facilities planning principles
and submitted them to a project oversight group for
approval. All existing capital project data were con-
solidated, and a space capacity and use analysis was
conducted. Next, the team embarked on a facility
condition evaluation that included field inspections of
the buildings’ condition, a review of selected roofs and
exteriors, and 16 building user group meetings. The
capital project plan was then developed, including a
formulation of all building projects, cost estimates,
and a calculation of urgency of need. (The project is
described in detail in the final report, dated February
2007.) The study’s findings (some of which are
described in Standard VIII) will give direction for
capital project development for years to come.

Budget Planning

In her inaugural year, President Bottomly examined
structures used for analyzing and preparing the
annual operating budget and instituted changes.

She charged a senior staff subgroup to develop a
budget process that ensures the integration of
College priorities with operating budget allocations,
that allows more flexibility in the operating budget,
and that adequately funds asset renewal and replace-
ment; to examine the operating budget’s major drivers
and establish factors to be part of decision making in
each area; to construct an effective and consultative
process for establishing budget priorities; and to bring
recommendations to the president and senior staff on
strategies for addressing current economic challenges.

President Bottomly appointed the dean of the college
as chair of the budget subgroup, establishing a
relationship between the budget development
process and the academic enterprise that had not
previously existed. The work of the group will
include consideration of new ways to promote
interactions among various committees and admin-
istrative teams on campus involved in the budget,
and the creation of new structures where necessary
to strengthen the link between academic priorities
and the budget process.

Department-based Planning

Important planning is routinely initiated at the
academic and administrative departmental or program
level, directed by the people closest to the work who
will implement the results. Through coordination
with senior leadership, these efforts are informed by
the College’s annual strategic goals and priorities,
and ultimately are processed through appropriate
organizational and governance reviews.

Academic department planning has resulted in expan-
sion of programs in neuroscience, environmental
science and American studies, and consolidation of
other programs, such as East Asian language and
literature. The offices of the Dean of the College and
Dean of Students collaborated to produce significant
programmatic innovation in academic support (sum-
marized below in the Evaluation section). The dean of
the college’s office undertook a major planning effort
to regularize the employment conditions of nontenure
track faculty and to change nontenure track positions
into tenure-track lines, an effort being implemented
in academic year 2008-0g9.

In recent years, these planning processes have resulted
in reviews conducted by outside experts of several
departments and programs in the student life division,
including religious and spiritual life, residential life,
the class deans, health and counseling, the first-
year experience, and the Davis Scholar program.

In addition, the student life division conducted an
extensive internal review through a multiconstituency
Student Life Task Force as well as a review of the
honor code. The division created a Student Life
Advisory Committee, made up of faculty, student,
and administrative members, to consult with the
dean of students regarding strategic planning.

Appraisal

Wellesley’s approach to ongoing decentralized plan-
ning, complemented by periodic initiatives in which
people gather from across campus to consider the
future, has served us well over the past decade. This
model will continue to be one of the preferred ways
to operate in the future, as it fits the size and nature
of the institution, meets our goals for collaboration
and consultation, and has resulted in enhancements
to the academic and institutional life of the College.



Projections

At the same time, there are important questions now
being taken up by coordinating groups that take a
more centralized approach to planning. The budget
subgroup of senior staff'is likely to evolve over time
into some other structure that will coordinate with
committees of governance and administrative struc-
tures. Further, it is likely that the major planning
focus of the College in the immediate future will be
in the academic area, thanks to the work underway
by a centralized College-wide committee. As exem-
plified in the president’s charge to the APC, there
have been some interesting and important questions
raised over the last several years, most recently in
the 2015 Commission work, that require dedicated
and coordinated attention of faculty. There are also
structural questions about the best way to conduct
academic planning over the long term (see Standard
IV for further discussion). This will form the focus
of planning at Wellesley in the coming years.

Capital planning will focus primarily on renovation,
restoration, and modernization, as opposed to new
construction, for the foreseeable future. There are
two important resources now in place to support
capital planning, the landscape master plan and the
comprehensive facilities plan, which will provide
guidance to the College to make intelligent choices
on the most effective use of resources. The priorities
that emerge from the academic planning process will
inform capital investment choices.

Both these planning priorities point to the need for
the College to become ever better at making clear
choices, a topic discussed at the time of the last
reaccreditation and one that promises to be an
constant issue at this well-endowed college.
Developing processes for making well-informed
choices to ensure we direct resources to our core
mission remains a challenge for the College, one
that we endeavor to meet with new creativity in the
coming years. This creativity will be urgently needed
as we address the global financial crisis that affects
the availability of resources.

EVALUATION

Since our last reaccreditation, evaluation, especially
as directed by the Office of Institutional Research
(OIR), has become integral to all planning and
assessment activities. Indeed, assessment is built
into every initiative, so that planning and evaluation
are interwoven into a cycle of evaluation, planning,
and re-evaluation.

OIR is a three-member office. They collect, maintain,
analyze, and disseminate information supporting
strategic planning and decision-making at the
College. They work with individuals and campus
groups to define issues, select research designs,
obtain information, analyze data, and interpret results.
In addition, OIR supplies information requested by
external agencies and consortia groups, and produces
the yearly “Wellesley College Factbook.” Both
academic and administrative departments have
made extensive use of survey and other data. Survey
data and other reports are available to the Wellesley
community, and the Common Data Set is accessible
to the public. We benchmark ourselves relative to
peer institutions and look at trends in our own
recent history. In 2007 we participated for the first
time in the National Survey of Student Engagement
(NSSE), which provided a different comparison
group for the level of our students’ engagement. This
survey demonstrated gains in many areas from first to
senior year, while pointing to other areas of concern,
especially around collaboration and climate.

OIR has developed an academic enrollment database
that allows queries on a wide range of interesting
academic policy topics. For example, academic
departments have asked for information on patterns
of enrollments, success in upper-level courses
compared to performance in earlier ones, numbers
of majors compared to nonmajors in particular
courses, diversity of students in particular courses,
etc; class deans have requested information on
success of students in gateway courses.



Academic Programs and Student Learning

We have reinstituted a program of regular external
review of academic departments and now include
interdepartmental programs in the cycle. Each review
is a sequence of self-study, visit from an outside
team, and action based on the review team’s report.
The review sometimes includes visits by Wellesley
faculty to other colleges. As a result of self-study and
external review, the College has created tenure-track
lines in interdepartmental programs, moved faculty
lines in and out of departments, and overhauled
curricula in a number of departments and programs.

We have encouraged all departments undergoing
external review to include data on student learning in
their self-study. The OIR has been able to provide
information from senior and alumnae surveys about
students’ self-assessed gains in particular skills, as
well as more targeted information about critical
thinking in the major from senior exit interviews.
Some departments are instituting department-
specific senior interviews for this purpose. The
“new” grading policy, which went into effect in
2004 (see Standard IV), makes grades a more
reliable and sensitive measure of learning. We have
also begun to allow external evaluators for senior
theses, providing an objective measure of the
success of a select group of students.

Faculty continue to struggle with direct measures of
student learning, but through the self-study process
have become more comfortable with assessment

in the service of improved learning and teaching.

In addition, the reaccreditation process itself has
required that departments and programs articulate
their goals and propose assessment tools to
determine how well they are meeting these goals.

External reviews have also occurred for departments
in student life, leading to significant changes in
organization of some offices (see Standard VI).
External teams or consultants have reviewed our
plans for campus facilities, admissions, and
sustainability as well.
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Consortia projects

Wellesley is involved in several long-term assessment
projects as part of consortia:

« The Mellon, Spencer and Teagle Foundations jointly
support a longitudinal study of the Class of 2010 at
Wellesley and six other liberal arts colleges. This
project is known as the New England Consortium
on Assessment and Student Learning (NECASL). At
the core of the project are one-on-one interviews
with students (by trained student interviewers) at
crucial decision-making points. The project is
breaking new ground in using multiple assessment
methods, i.e., combining survey data with interview
transcripts and academic transcripts. Data from
the interviews and surveys, as well as focus groups
carried out in preparing for the interviews, have
already led to changes in our first-year advising
program and orientation.

Richard Light, a professor at Harvard University’s
Graduate School of Education, invited Wellesley
to be part of The Forum on Excellence and
Innovation in Education. This group of approxi-
mately 20 colleges and universities meets once a
year to advise one another on innovations on our
campuses, funded with seed money from the
Spencer Foundation, and how to evaluate them.
Wellesley’s projects are implementing supplemental
instruction to address the performance gap for
students of color and developing new structures
for interdisciplinary programs. The key element
of each project was to highlight how assessment
would be an integral part of creating and carrying
out the project.

Through our director of quantitative reasoning,
Wellesley is involved in Carleton College’s NSF-
funded project on writing in quantitative fields.
The director has developed a rubric for assessing
student writing that incorporates quantitative
reasoning and which will be available to all
Wellesley faculty. Other assessments of student
writing are underway as part of the NECASL
project described above, as well as a separate
Teagle-funded project based at Hampshire
College examining student theses.



Student Performance

One area in which evaluation and planning led to
major changes in policy and practice has been around
the experience of students of color at Wellesley: As
described in the section on Planning, above, the CAE,
chaired by the dean of the college, reviewed data from
recent surveys of students and alumnae. Based on
these data, the cross-constituency committee com-
piled a report describing how the student experience
at Wellesley College differs among student ethnic
communities within the College.

The CAE report indicated that overall satisfaction was
much lower for African American students than for
other groups, followed by Asian American and Latina
students, and highest for white students. But African
American students were more willing than others to
express their ideas in class and more likely to work
with faculty on non-credit research projects; Latina
students were most satisfied with teaching and men-
toring by faculty in their major; and Asian American
students reported more gains in personal and social
development than in academic skills and knowledge
during their years at Wellesley.

These findings led us to believe that we needed to
explore issues related to satisfaction and climate.
Once we began to collect data, however, academic
performance emerged as the main focus because of
large discrepancies among groups. The Academic
Support Project Team (ASPT), a committee of faculty
and administrators from student life, reviewed the
CAE reports to determine how they might inform the
Student Life division’s ongoing work. The committee
spent several months reviewing the reports and
additional data about the academic experience of
students of color. In particular, the ASPT found
that all students of color, but particularly African
Americans, are less successful than their white coun-
terparts in terms of grades, even when controlling
for SAT scores. In addition, while African American
students are more likely than others to enroll in
gateway courses to the sciences and quantitative
fields and in pre-med courses, they are also more
likely to get low grades in these courses. These
reports were thoughtfully shared by consultation and
small group discussions with faculty, administrators,
and students. As a result of these discussions, the
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College developed a systematic plan to improve the
academic experience of students of color, including
holding campus-wide events about stereotype threat
and incorporating supplemental instruction into
gateway courses in four departments. Many of the
efforts were directed at difficult gateway courses
rather than targeting directly students of color in
particular courses. As such, many of these efforts are
likely to benefit all students. Each element of the plan
is being, or will be, assessed, and overall measures of
student performance such as grades and persistence
in particular majors are followed on a regular basis.

Faculty Experience

The experience of junior faculty will also benefit from
evaluation and planning. For the first time last year,
Wellesley participated in the Harvard-administered
Collaborative on Academic Careers in Higher
Education (COACHE) survey of untenured faculty
members. This survey examines the nature of work
policies and practices, climate and culture, as well as
global job satisfaction. The results of that survey clearly
pointed out our strengths and areas of concern for new
faculty. Our policies are viewed as extraordinarily
successful, whereas junior faculty wanted more
clarity around expectations for tenure. They also
expressed desire for more personal and professional
engagement with their senior colleagues. These data
have been presented to junior faculty themselves as
well as to trustees, senior staff, and academic depart-
ment chairs. A committee of junior faculty conducted
their own follow-up survey to COACHE and refined
the concerns. Our expectation is that junior faculty
will suggest changes to new faculty orientation and
proposals for promoting department and College-
wide intellectual exchanges.



Appraisal

1. Wellesley as an institution is much more committed
to evaluation and assessment at every level than it
was at the time of the last reaccreditation review.
The Office of Institutional Research is seen as a
resource for all departments. If anything, there
is a tendency to request more and more data at
the point of controversial decisions rather than
acting decisively.

. Academic departments have begun to take seriously
the need for assessment of student learning with-
in their disciplines, and have been creative in con-
sidering varied direct and indirect measures that
would be appropriate and consistent with our val-
ues and teaching methods. These include portfo-
lios, capstone seminars, juried artwork, outside
evaluators for theses, certification exams, GRE,
LSAT, and MCAT scores, and placement in gradu-
ate programs and jobs. Many departments and
programs are connected to their professional
organizations’ wider efforts to evaluate programs.
It is recognized, however, that it is much harder to
develop assessment of student learning in areas
that fall outside of majors, e.g., general education.

. One theme common to all discussions of student
learning is that the end of college is too early
to evaluate what a student has gained while
at Wellesley.
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Projections

I. Evaluation will become an even more important
element in planning as we are faced with difficult
choices in continuing or expanding College
programs.

2. The use of direct measures of student learning
will increase as such assessments become more
common to the disciplines at Wellesley and within
the broader professional organizations.

3. Although faculty can agree that skills such as
writing and oral presentation are essential and
perhaps straightforwardly assessed, we will need
to engage all faculty in discussions of our distri-
bution requirements and how to assess student
progress, beyond technical sKkills, in these areas.
One example of a skill that has been difficult to
define, much less evaluate, is cultural competency.

4. We will need better measures of how a Wellesley
education plays out in the years following gradua-
tion, both short- and long-term. The Alumnae
Office is taking the lead in developing methods to
address the question of long-term effects of a
Wellesley education.



STANDARD lll:

ORGANIZATION AND GOVERNANCE

THE BOARD OF TRUSTEES GOVERNANCE

Description

Wellesley College bylaws specify that the College “shall
be governed by its trustees” and that “the president
shall have general and active management, control,
and direction of the educational activities, business
operations, and other affairs of the College.” (See
“Wellesley College Bylaws”, revised May 2007.)

The board determines the number of trustees, which
can range from 20 up to 37; this number includes
five alumnae trustees and one faculty trustee, and, as
ex officio trustees with voting power, the president of
the College and president of the Alumnae Association.
The faculty trustee is nominated by Academic Council
and holds an academic appointment at a college or
university other than Wellesley. Alumnae trustees are
nominated by the alumnae, except for the young
alumna trustee who is chosen by vote of the graduating
class and the last two alumnae classes. The chair of
the board is elected annually and, under guidelines
approved in 2008, is generally expected to serve four
to six years.

In 2002 the trustees amended the bylaws to shorten the
limit on total years of service from 18 to 15 years. The
board of trustees holds four regular meetings a year.

The board's executive committee meets three times a
year and is available for consultation on important
policy throughout the year. The other committees of
the board of trustees include admissions and finan-
cial aid, audit, finance, compensation, governance,
investment, landscape and buildings, student life,
trustee-faculty committee on academic affairs, and
trustee development. A majority of the committees
have faculty and/or student members.

Much of the board’s work is conducted through these
committees. Each committee has a written charter,
which is reviewed periodically and approved by the
board of trustees. Every charter outlines the commit-
tee's purpose, membership, and responsibilities. The
governance committee, as stated in the bylaws, “shall
review the composition, structure, and functioning of
the board and its committees, and shall periodically
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recommend and oversee initiatives by which the
board and its committees shall assess and improve
their performance.” In fulfilling its responsibilities,
the governance committee conducts various surveys
of the board and of members of its committees.

A copy of the “Trustee Statement of Commitment
and Responsibilities” is given annually to all trustees.
The importance of commitment is emphasized to new
trustees not only through the statement, but also
during a day-long orientation program. In addition,
individual trustee participation is rigorously evaluated.
Trustees are expected to attend all board meetings; if
there appears to be a problem with a trustee’s partici-
pation, the chair of the board or of the governance
committee will have a conversation with that person.

A conflict of interest policy requires annual disclosure
of conflicts of interest by trustees, senior administra-
tors, and officers. All disclosures are reviewed by the
audit committee of the board. The chair of audit then
reports to the full board. Less than 40 percent of
trustees indicate a potential conflict.

The board has ultimate determination of the College’s
strategic goals and priorities, insuring that they are in
accord with institutional mission and capacity. It
reviews and approves capital and major maintenance
projects, as well as the operating budget, and oversees
endowment investments, spending, and strategy. In
carrying out these responsibilities, the board con-
sults and works with appropriate constituencies. In
September 2005, Wellesley launched a yearlong
inquiry into the future, led by a 2015 Commission
and its two working groups, financial planning and
governance. This multiconstituency effort involved
trustees, faculty, administrators, and students. Since
the final report was issued in March 2007, the 2015
Commission’s work has been continued as described
under Standards II and IX.

The board reviews the president’s short- and long-
term goals, assuring that they are compatible with
institutional mission and capacity. The board has a
presidential assessment process, requiring both
annual and periodic comprehensive reviews of the
president’s performance. An important objective of



the process is to foster the president’s success in
achieving the goals of the institution.

In 2001, the board of trustees combined two of its
committees, nominating and trusteeship, into a new
committee, governance—its name emphasizing the
importance trustees place on governance. The board
has increasingly focused on being more strategic in
its work. A major strategic issue is discussed at the
October, January, and April board meetings. Board
retreats in 2002, 2006, and 2008 provided time to
focus on particular issues and proposed plans while
giving trustees opportunity to interact informally.

The executive committee changed its role in 2003.
Its size was reduced to be a small committee focused
on issues and acting as a sounding board for the
president rather than a large committee focused on
reporting. This new structure has worked extremely
well. Committee charters, mentioned earlier, are
another example of improved governance. These
charters are reviewed and updated, as needed.

The board seeks a blend of expertise among its
members to ensure governance requirements to
fulfill the mission of the institution are properly met.
Information on trustee expertise and experience is
noted when a trustee joins the board and updated
periodically to ensure the board best uses each trustee’s
talents and skills. The board uses this information for
regular committee assignments as well as for special
committee assignments such as, for example, devel-
opment of a new debt policy. The board also engages
in regular self-examination, as a body and as individual
trustees, in the year of a trustee's re-election, to
monitor its own effectiveness.

Appraisal

The board of trustees operates with a philosophy of
continuous improvement. By constantly examining
what we do and how we do it, the trustees are able to
anticipate and provide leadership on issues in a
climate/environment that fosters very open dialogue.
The board draws on tools at hand or creates new
ones in order to become more efficient without
forfeiting quality or active participation of trustees.

The effectiveness and productivity of the board of
trustees, its committees, and members has been
enhanced by the work of the governance committee,
a committee formed since the last reaccreditation
study. Each trustee committee, including governance,

has adopted a charter that clearly defines its functions
and responsibilities. Board and committee operations
have been strengthened and directly focused on
strategic planning needs and oversight. Every board
meeting has an executive session that allows for a
confidential, frank exchange of information and
views. This opportunity has fostered an enormously
well informed and collaborative board.

Importantly, the board continues to attract outstanding
trustee candidates. The governance committee
evaluates the importance and existence of particular
expertise on the board, enabling the committee to

be purposeful in filling seats with those having quali-
fications most needed at a given point in time. We
constantly strive to maintain and expand the board's
diversity and have had success with these efforts. As
noted in the Projections section, we are creating
better systems for developing trustee prospects.

Trustee access to information has been vastly
improved by creation of a confidential trustees’ Web
page. It is an easily viewed site that is regularly
updated, and is particularly helpful since the amount
of trustee documentation has increased in response
to governance needs. Also, online communication
has allowed committees to stay more active between
meetings, with materials e-mailed for comment in
preparation for meetings and to follow up; this has
increased committees’ productivity and allowed more
efficient use of trustee time. The board’s judicious
use of electronic communications and online
resources are examples of the results of the board’s
constant self-examination.

Projections

1. The composition of the board of trustees has
evolved over time. While always a blend of talents,
backgrounds and professions, board composition
historically was tilted more toward individuals
whose primary life focus was volunteerism. In
recent years that blend has shifted toward members
who have had significant career responsibilities in
addition to not-for-profit and volunteer experience.
This trend is expected to continue, as the board
seeks to expand its reservoir of talent, adding new
kinds of expertise and experience.



Overall diversity within the board is a priority, and
the board has, on balance, been successful in
ensuring this priority is met. Attention to the need
for diversity is an on-going, special priority of the
governance committee; increased efforts to better
parallel the composition of the student body are
underway. The governance committee continues to
refine and strengthen its recruiting processes and
is working with a new database to broaden its
applicant pool.

. The board will continue to work on maximizing
contributions of all trustees. The work of the board
has and continues to become more professional.
The governance committee periodically conducts an
assessment of the trustees in its efforts to enhance
the board’s effectiveness. Committees are now
more interactive in their format, and the board is
increasingly so. The College is open to seeking
trustee help on difficult, confidential issues. The
executive committee, with its smaller size and
consultative function, is intentionally designed to
have a role in this involvement.

. The board seeks to become a more visible presence
within the campus community. In the last couple
of years, trustees have attended and spoken at
student College Government meetings. Trustees
interact with students and faculty in a number of
ways: meeting with fellowship candidates, social
hours with students, breakfasts and lunches with
faculty, as well as working with faculty at retreats.
The trustees office is involved in promoting and
supporting these connections.

. Electronic communications will become the norm
for trustees. Updated information can be immedi-
ately available, less paper will be used, and there
can be more immediate input and feedback. The
trustees have a trustee-only, password protected
Web site that already contains comprehensive
information. The president and board chair are
leaders in the use of electronically communicated
information; such use is expected to increase
significantly in the short and long term.
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FACULTY GOVERNANCE

Description

Faculty play an important role in College governance.
Faculty governance occurs primarily through
Academic Council and its standing committees.
Within limits set by the bylaws, Academic Council
determines academic policy and makes rules for its
own government. It has a general concern for the
educational experience of students, establishes
requirements for admission and degrees (subject to
trustee approval), and approves courses of instruction.
Academic Council meets monthly during the academic
term. Membership in council consists of the president,
all members of the faculty, and specified officers

of the College, administrative staff members, and
students. A full description of Academic Council
membership, duties, powers, and standing committees
is found in the “Articles of Government.”

There are numerous committees of Academic Council,
each of which has a specific area of responsibility, such
as admissions, budget, curriculum and instruction,
or faculty appointments. While faculty generally
constitute the majority on each committee, most also
include one or more senior administrators, such as the
president or dean of the college (or designee). Some
committees include other relevant administrators and
student members. All tenure-track faculty members
are eligible to serve on Academic Council committees
except those in their first year of service at the
College or on leave. The vast majority of eligible
faculty members—86 percent (97 percent, excluding
the physical education, recreation, and athletics
faculty, and instructors in science laboratories)—

do serve on a committee.

Several committees’ work involves appointment
decisions or faculty compensation. The committee
on faculty appointments makes reappointment,
tenure, and promotion decisions. This committee is
composed of the president, dean of the college, an
associate dean of the college (nonvoting), and six
tenured faculty members—one from each of the
three groups of departments elected by preferential
ballot sent to the faculty in that group; two members-
at-large elected by preferential ballot; and one mem-
ber elected by the faculty of the black task force.



Appeals of appointment decisions are heard by the
board of appeals, whose members are also elected
from among the faculty. The advisory committee on
merit advises the president on compensation of full
professors after reviewing their performance.

The committee on curriculum and instruction reviews
departmental curriculum and makes recommendations
to Academic Council concerning curriculum and
instruction. The committee is composed of the
president or her designee, the dean of the college or
his designee, six faculty, and two students. The
advisory committee on budgetary affairs advises the
president on budgetary matters. The committee is
composed of the president or her designee, the vice
president for finance, five faculty, two members from
Administrative Council, the president and bursar of
College Government, and two other students selected
by the student senate. Other committees have
responsibility in areas such as admissions and
financial aid, faculty awards and benefits, diversity
and minority hiring, lectures and cultural events,
fellowships, medical professions advising, and
international study.

The agenda committee, which includes elected faculty,
the president, and dean of the college, appoints
faculty to most of the standing committees of
Academic Council and conducts elections for faculty
representatives to committees as appropriate. It is
also charged with preparing the agenda for Academic
Council meetings and assuring that Academic Council
functions according to its mandate as stated in
College bylaws.

Appraisal

Several recent reports, including the 2015 report and
a 2002 report by the College’s parliamentarian, called
for a revitalization of Academic Council and stressed
the importance of putting issues of substance on
the agenda and structuring discussions to allow
Academic Council to function as a deliberative body
rather than a consultative one. In the wake of these
reports, the agenda committee has made consistent
efforts to improve the functioning of Academic
Council and to make discussions there more
purposeful and productive. Very routine business
(such as the approval of addenda to the curriculum)
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has been delegated to committees and removed from
Academic Council agendas. Time limits have been
introduced for oral reports, and the agenda committee
has encouraged the use of electronic media for
dissemination of nonessential reports and announce-
ments. As recommended in the 2002 report, “com-
mittee-of-the-whole” discussions have largely been
replaced by discussions of motions to change articles
of government or take other specific actions. While
there seems to be some perennial concern about the
quality of debate and perceived hesitation of newer
faculty to participate, Academic Council has
remained a vital and quite functional body within the
College’s governance structure. To offer one example
from the recent past, in 2003—04, when the faculty
wished to take up the issue of grade inflation,
Academic Council facilitated a lengthy and thought-
ful review process, culminating in decisiveaction.
(See Standard IV for a more detailed discussion of the
role of Academic Council in this and other academic
program reforms made during the past 1o years.)

The agenda committee periodically reviews procedures
used for electing faculty to Academic Council
committees and recommends changes to make
them more effective. One recently enacted change
was a switch from paper to electronic voting in
2005-06. The change resulted in a 20 percent
increase in the elections participation rate—from
33 percent to 53 percent; however, within two years,
participation rates fell back to pre-electronic voting
levels. The agenda committee will revisit this issue
in the near future to consider other reforms, such
as conducting elections for different positions
simultaneously rather than sequentially, which
might help to boost participation.

The agenda committee also embarked on a review of
all 21 council committees in spring 2006, with the
goal of determining whether they were operating
effectively. The agenda committee concluded that
the vast majority of committees are effective and
make an important contribution to the community.
However, the review identified six to eight committees
for further review. These committees were seen as
struggling with their missions and spending faculty
time on low-priority tasks or as needing to revisit
the balance of work and decision-making between
faculty and administrators. While some of the
review’s more modest suggestions for reform have



been implemented, such as encouraging committees
to hold orientation sessions for new members and
abolishing the “star” system that designated certain
committees as more demanding, little progress was
made in implementing more fundamental reform to
these six to eight committees during 2007—08. The
agenda committee continues to see this as an impor-
tant project to pursue and in 2008—og will be working
with those committees to make specific recommenda-
tions to reform their structure or functioning.

A final concern relating to Academic Council

¢ o mmittees is whether membership of the “more
important” committees is dominated by a small
number of faculty members, who are appointed or
elected to serve repeatedly. This concern was a key
part of the discussion when the advisory committee
on merit was formally separated from the committee
on faculty appointments in 2005-06. The issue is
particularly relevant for this committee, since only
full professors are eligible to serve on it. Some faculty
argued that it would be useful for all full professors
to rotate through the committee, while others felt
that it was appropriate that those faculty viewed by
their peers as being more responsible or having better
judgment would serve repeatedly. In the end, a com-
promise was struck whereby faculty members elected
to the committee are ineligible to serve again for nine
years after completing their term. More generally,

the issue of whether service is shared equally among
faculty and rewarded appropriately is an important
one that is taken up in Standard V.

The academic department chairs are also part of the
College’s faculty governance structure. The role of
academic department chairs has changed as the
governance of the College becomes more complex.
For example, changes were made as a result of recom-
mendations in 1997. New efforts to expand the role
of academic department chairs and to provide better
academic planning were stimulated by the findings
of the governance working group of the 2015
Commission (See Standard V for further discussion).
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Projections

1. The agenda committee will continue to work with
committees of Academic Council to ensure that
committee service is meaningful and effective.
Implementing the recommendations from the
recent review of committees of Academic Council
is an important first step, but there are other
pressing questions that should be examined.

One such question concerns the role of ad hoc
committees. These committees may be appropriate
in cases where the specific need for them is short-
term, but their existence potentially places a heavy
service burden on some faculty members (since
participation in ad hoc committees typically does
not excuse faculty from service on a standing
committee of Academic Council) and could risk
taking some of the most substantive work away
from standing committees. The agenda committee
may also want to revisit its policy of putting junior
faculty members on committees first: it does
ensure they have a record of service when evaluated
for promotion and helps them to become engaged
with the wider College community, but it also may
place a heavier service burden on them. A third
question concerns the role of Faculty on Term
Appointments (FTA). This new category of faculty
was established only recently, and it has not yet
been determined whether such faculty will be
eligible to serve on council committees. The
current and expected future growth in junior faculty
could make it difficult to provide a large role for
FTAs on committees unless the “junior first” policy
is changed (see Standard V for further discussion).
Finally, as noted above, the agenda committee
will look into voting procedures for elections to
committees of Academic Council.

2. The agenda committee will continue to work to

ensure that Academic Council serves as a useful
forum for healthy debate and action on issues
related to academic policy. The agenda committee
may want to continue to consider innovations to
the structure of Academic Council meetings that
may help to promote wider participation, such as
the small group sessions used for a discussion of
faculty time during an Academic Council meeting
in fall 2006.



STAFF AND STUDENT GOVERNANCE

Description

In addition to Academic Council for faculty, there is
the Administrative Council for staff and College
Government for students. College Government
(CG), which enacts and administers most of the
legislation governing student life, includes all students
as members and has the following duties under its
jurisdiction: governance of student organizations,
appointments of students to standing committees

of Academic Council and committees of the board

of trustees (for those committees that have student
members), allocations of student activity funds,
administration of the honor code and judicial
process, and representation of student body opinion
(see “College Government Handbook” for a full
description). An elected cabinet of nine students
facilitates the work of CG consisting of president,
vice president, bursar, secretary/treasurer, director of
on-campus affairs, multicultural affairs coordinator,
committee for political and legislative action chair,
chief justice, and the house president’s council/college
government liaison. The work of CG is carried out
through senators appointed by student organizations
and residence halls. Duties of senators include
staffing the following standing committees: student
organization finance committee, communication
committee, student organization appointments
committee, presidents’ council, campus wide diversity
initiative, Schneider board of governors, and the
senate policy and ethics committee.

Administrative Council was formed in 1983 to provide
administrative staff with a forum to represent their
views in the College’s decision-making process (see
“Administrative Council Guidelines and Bylaws”).
Council meetings are chaired by the president and
are held monthly throughout the academic year,
providing an opportunity for exchange of information
and ideas. The council membership is functionally
diverse and represents staff at all levels throughout
the College. Administrative Council operates through
its standing committees, and it is through these

¢ o mmittees that specific recommendations are
brought to the president: steering, nominating,

¢ o mpensation and personnel policy advisory, and
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diversity. In addition Administrative Council provides
representatives to Academic Council, student senate,
the advisory committee on budgetary affairs, the
standing panel for College-wide grievance committee
and the diversity coalition.

Concerning the administrative organization of the
College, there are seven senior administrators,
responsible for major divisions, who report directly
to the president. These are the dean of the college,
dean of students, vice president for finance and
treasurer, vice president for administration and
planning, vice president for information services,
vice president for resources and public affairs, and
dean of admission. The senior staff team meets
weekly and has biannual retreats with the president.
The president and senior staff members meet period-
ically with a larger group of senior administrators
to discuss managerial policy issues.

The president, sometimes together with the chair
of the board of trustees, regularly convenes cross-
constituency task forces and committees to address
planning and policy issues. Examples of such

c o mmittees convened in the past few years include
the aforementioned 2015 Commission and its two
working groups.

Appraisal

Each year, CG identifies a series of priorities and, as
appropriate, passes legislation to improve processes.
Examples of recent changes include: creation of
coordinators of appointments and organizations

to assist the vice president; development of a senate
policy and ethics committee to ascertain that stan-
dards are met; and budget revisions that allocate
funding in accord with CG goals.

Over the past ten years, the Office of the Dean of
Students has forged a stronger connection to CG
with the dean and associate dean attending weekly
Senate meetings, offering training programs for
newly-elected cabinet members, and initiating a
mentoring program for cabinet members using
senior-level administrators. The success of CG
depends on the leadership skills of the cabinet as
well as the relationships between the cabinet and
college administration. In recent years, students
have focused on promoting dialogue concerning
multicultural issues, increasing student interest and



participation in student government, and creating
stronger connections with the house governance
system. Challenges have included retaining senators
for a full year commitment, allocating revenue across
an increasing number of constituted student organiza-
tions, and appointing students to Academic Council
and board of trustee committees in a timely fashion.

Recognizing the increasing difficulty of engaging
administrative staff in the committee work necessary
to keep the Administrative Council lively, the
Administrative Council advisory board was formed
in 2007. The purpose of this new structure is to
foster greater collaboration among Administrative
Council committees by coordinating and strength-
ening the work of standing committees to ensure
that committees are active, relevant, and adequately
sized, and exploring the formation, elimination, or
revision of committees as needed. Over the past
several years, a variety of efforts have been undertaken
at the recommendation of the steering committee in
order to make council meetings more substantive
and to increase attendance, with mixed results.
Although time for discussion is a component of each
agenda, meetings tend to consist mostly of reports to
the group, and there is little opportunity either for
discussion or interaction among the attendees.

The Steering Committee has identified the need to
encourage individuals giving reports to structure
them in a way that will encourage discussion (such
as embedding in each report one question for the
group to consider). The committee is focused on
designing meetings to encourage more interaction
among members to foster a greater sense of colle-
giality, including the use of alternative meeting
venues that are more conducive to such interactions.
In recent years, significant effort has been dedicated
to developing a department heads group for the pur-
pose of taking up management issues of importance,
and that effort has proven worthwhile. The agendas
have been substantive and have generated meaningful
interactions among managers. Members of senior
staff have begun to view this group as a useful forum
for soliciting input on key institutional initiatives.

10

Projections

1. CG participation will be essential to College plan-
ning to address multicultural issues and promote
inclusiveness across campus.

2. CG will need to continue its work on defining
and strengthening the relationship with the house
governance system; using technology to enhance
effectiveness; improving the process of recruiting
and selecting students to serve on board of trustee
committees; and developing new processes to
constitute student organizations to address the
plethora of organizations.

3. Administrative Council and its standing committees

will continue to play an important role for staff
members by serving as a structure that informs and
develops administrative staftf in ways that enhance
the ability of staff members at all levels to con-
tribute to and support the intellectual community
of the College.

4. Review of the purposes and functioning of

Administrative Council, with a particular assess-
ment of the effectiveness of the advisory board,
will be ongoing.

5. The department heads group will continue to

serve as a useful forum for soliciting input on key
institutional initiatives.



STANDARD IV:

THE ACADEMIC PROGRAM

[Note: Standards IV and V are the most lengthy and complex
of the self-study, and we have chosen to interweave analysis
and projections through the running text of both standards.
In order to distinguish descriptive material from our
appraisals and projections, we have highlighted the latter
sections in bold print.]

The College’s mission statement highlights our aim to provide
students with an excellent liberal arts education. Over the past
10 years, the academic program has evolved in ways reflecting
our expanded understanding of what constitutes a liberal arts
education and reaffirming our commitment to the highest
standards in teaching and learning. This decade has witnessed
a growth in interdisciplinary programs, experiential learning
opportunities, student-faculty collaborative research, and
cross-institutional collaborations. At the same time, the
College has engaged in ongoing discussions about our
academic program aims and how we can know we are
achieving those aims. The Committee on Academic Excellence
(CAE), the 2015 Commission, and the Academic Planning
Committee (APC) have all examined the question of how we
can ensure the continued excellence of a Wellesley education.
In response to these and other initiatives, the College has taken

a number of steps to tighten degree requirements and grading
standards; ensure the depth, rigor, and cohesion of majors; enhance
integration between on- and off-campus learning opportunities;
and support students’ academic achievement.

THE ACADEMIC PROGRAM

The basic structure of a Wellesley degree has
remained unchanged over the past 10 years. Students
are required to complete a minimum of 32 units of
coursework, including one semester of expository
writing, nine units distributed across eight content
or skill-based areas, and a major. Students must
also complete a multicultural requirement and a
quantitative reasoning requirement, demonstrate
proficiency in a foreign language, and complete

a physical education requirement.
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The Major

Although a major requires a minimum of eight units
of coursework, most majors require at least nine or
10 units, and a number of majors, particularly in
interdisciplinary fields, require 11 or more. Typically,
majors requiring the eight-unit minimum are in
foreign languages and do not permit introductory
courses to count toward the major. Students may also
complete minors, requiring a minimum of five units
of coursework, in most departments and programs.
In combination, a student may complete a maximum
of two majors and minors (i.e., two majors or a
major and a minor).

In 2007-08, there were 30 departmental majors and
24 interdepartmental majors. Students wishing to
pursue a course of study not represented among
existing majors may design an individual major,
subject to approval of the Committee on Curriculum
and Instruction (CCI). The process by which the
CCI approves individual majors has become more
rigorous in recent years, requiring there be strong
advising and an intellectually coherent plan that
could not be met within one of our existing majors.
Typically, only a handful of students elect this option
each year.

Interdepartmental majors are one part of the academic
program that continues to evolve rapidly. Of the

c u rrent 24 interdepartmental majors, seven are new
to the College since the last reaccreditation (astro-
physics, cinema and media studies, environmental
studies, Latin American studies, media arts and
sciences, Middle Eastern studies, and South Asia
studies), and three are reconfigurations of previously
existing interdepartmental majors (cognitive and
linguistic sciences, East Asian studies, and neuro-
science). The establishment of new interdepartmental
majors is driven by student and faculty interest, and
often follows repeated student requests for an
individual major in a particular field. The College
has streamlined administration of some majors

by creating new departments (e.g., East Asian
languages and literatures, classical studies) to
house multiple majors.



At the time of our last reaccreditation, we noted the
challenge of maintaining integrity of traditional
departmental majors while being responsive to
emergence of new interdisciplinary fields. In recent
years, several departmental visiting committees have
called attention to the tension between departmental
needs and priorities, on the one hand, and the needs
of interdepartmental programs, on the other. For
example, interdepartmental programs lacking their
own faculty lines and associated courses have limited
control over the major curriculum from one year to
the next. Departments that contribute courses to
such programs must consider competing needs of
students majoring in the department and those
majoring in the interdepartmental program. There is
concern as well that interdepartmental majors risk
becoming unfocused or diluted in the absence of a
dedicated faculty.

In light of these concerns, the College has taken
several actions to strengthen interdepartmental
programs. In the case of our largest program, interna-
tional relations, the College reconfigured the major by
creating separate tracks, each housed in an existing
department (economics, history, or political science).
In other instances, and in a departure from previous
practice, the College has established faculty positions
within interdepartmental programs. To date, five new
tenured or tenure-track faculty members have been
hired directly into interdepartmental programs, and
several departmentally based faculty have moved to
interdepartmental programs. The College has also
begun working to provide appropriate administrative
support structures for interdepartmental programs—
for example, recently hiring an administrator for
the environmental studies program. We hope such
measures create greater cohesion within interdepart-
mental majors and strengthen curricular planning
potential and advising within those majors. While we
believe these are positive steps, we are aware of the
challenges faced by small programs (often with only
one or two faculty appointments) that may be
engaged in establishing or reconfiguring an entire
curriculum, that have limited faculty personnel to
attend to administrative and cocurricular matters,
and that often operate with little or no dedicated
space or administrative staff. The availability of
resources will be key to the long-term success

of these programs.
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The number of majors offered at Wellesley far exceeds
that of peer institutions, largely due to the greater
number of interdepartmental majors. We wonder
whether this is a positive aspect of the academic
program or whether maintaining this large range of
offerings strains the College’s resources. Should we
aim to streamline the number of majors, perhaps by
encouraging concentrations within departments?
Would such streamlining risk making some majors
less visible without conferring any benefit? The
College is currently taking steps to better understand
faculty expertise and academic needs of students
between disciplines. Through a Mellon grant on
interdisciplinarity, the College is also collaborating
with Barnard College on a project to link faculty in

a few interdisciplinary programs across institutions
so they can discuss common issues and solutions.
In addition, the Academic Planning Committee is
working to develop criteria to be used in making
decisions about whether an area of study should quali-
fy as a major; these criteria may include considerations
such as availability of required courses on a regular
basis and the degree of dependence of the major on
courses in different departments. In coming years,
we will use these tools to make strategic choices
about how best to support our current and future
needs in interdisciplinary studies. (For more details,
see Curricular Oversight, Planning, and Innovation
section below.)

Approximately 30 percent of students graduate with
two majors, a percentage that has remained steady over
the past several years. The practice has been a matter
of concern among some faculty members, who note
that election of two majors may lead students to
complete no more than the minimum number of
courses in one or both fields. Data from students

who graduated between 2001 and 2007 provide some
support for this notion: The percentage of students
who elect eight or nine courses in their major(s) is 52
percent for students with a single major and 71 percent
for students with two majors. It has been suggested
that completing only the minimum major may limit
students’ intellectual engagement in an area or leave
them under-prepared for graduate work in either
field. On the other hand, others have pointed out
that the minimum major is designed to ensure
appropriate depth of engagement in the field, and
that students who elect two majors are realizing the
best of a liberal arts education by mastering two
areas of inquiry. Anecdotal feedback from students
indicates that a variety of factors contribute to a



student’s decision to elect two majors, including the
desire to have two academic “homes” on campus and
the perception that a double major will be appealing
to potential employers, especially if one of those
majors is seen by students to be more “marketable”
than the other. One of our challenges is to communi-
cate more effectively to students that the knowledge,
skills, and perspectives that they acquire in any major
at the College will serve them well in future endeavors.

A question about whether the required minimum
major provides adequate depth and rigor for students
surfaced also in the work of the Committee on
Academic Excellence (CAE). One suggestion was
that faculty consider increasing the minimum
number of courses required for the major. Some
departments, particularly language and those
perceived as less practical in a pre-professional
sense, have expressed concern about the decline in
enrollments (and majors) that might follow such
a change. The CAE also recommended that each
department review its curriculum to ensure that its
courses are sufficiently rigorous so that students
completing only the minimum number of require-
ments would obtain a strong disciplinary education.
Such a review could be formally incorporated in to
the College’s curriculum oversight and planning
processes, described more fully below.

One of the ways that major fields differ from each
other is in the degree of course sequencing they
require. In some instances, course sequencing
reflects the nature of the field: Progression through a
specific series of courses may be required for mastery
of disciplinary knowledge and skills in one field, but
not in another. In other instances, the degree of
sequencing is a function of more pragmatic factors:
In departments or programs with a small faculty and
few majors, it can be difficult to prescribe a sequence
of courses that will be offered with enough regularity
to attract enough enrollments to be sustainable.
There has been some discussion both in the CAE and
in the Academic Planning Committee about whether
the College should encourage departments and
programs to adopt more highly sequenced curricula.
Would such a change promote greater mastery of
substance and skills in the major? Would such a
change be unnecessary or impractical for some
departments? The CCI will take up this question
over the next several years. It has been noted that

the amount of sequencing required in a major has
far-reaching effects on a student’s overall academic
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experience, insofar as it constrains other choices or
opportunities (e.g., international study). Were we
to move in this direction, it would be important
that the College provide the necessary resources to
programs and departments to effect the change, and
the necessary supports to students to incorporate
the change into their academic plans.

Regardless of the major (or majors) that a student
elects, successful completion depends on effective
advising, especially for students who plan to study
abroad. In 2004, the major advising system was
modified, as recommended by the CAE, to ensure
advance planning and advising for students who
wish to study abroad during all or part of the junior
year. The new policy requires such students to
declare a major in the fall (rather than in the spring)
of the sophomore year, prior to the deadline for
international study applications. This policy ensures
that the student has a realistic plan in place to
ensure successful completion of the major and other
degree requirements upon her return to campus.

On another front, data from senior surveys indicate
that major advising is sometimes less effective in
interdepartmental than in departmental majors,
owing perhaps to a lack of clarity among students
about which faculty are linked to the program, or to
frequent changes in directorship of such programs.
The establishment of direct faculty appointments to
some of these programs (discussed above) may
address this problem. (The College’s advising system
is discussed in more detail in Standard VI.)

The Broader Curriculum

As was true at the time of the last reaccreditation,
Wellesley requires no specific courses except
Writing 125, a semester-long expository writing
course ordinarily completed in the first year. This
requirement reflects the College’s recognition of
the central role clear and persuasive writing plays in
all fields of study. Beyond this requirement, students
must elect courses from specified intellectual and
methodological areas, but have the freedom to
decide which courses they will take to fulfill

these requirements.

At the time of the last reaccreditation, we described

a restructuring of the distribution requirements in
1997 that took effect with the Class of 2001. The new
requirements are organized around eight substantive
and skill-based categories cutting across departmental



boundaries: 1) language and literature; 2) visual

arts, music, theatre, film, and video; 3) social and
behavioral analysis; 4) epistemology and cognition;
5) religion, ethics, and moral philosophy; 6) historical
studies; 7) natural and physical science; and 8)
mathematical modeling and problem solving in the
natural sciences, mathematics, and computer science.
At the time, it was agreed that they would be
reviewed after one or more classes had graduated
under the new requirements. The CCI conducted
this review in 2002-03. On the whole, it found that
distribution requirements had much to recommend
them and felt no need to prescribe wholesale changes.

A second aspect of the curriculum that was relatively
new at the time of the last reaccreditation was the
quantitative reasoning (QR) requirement. Established
in 1997, the QR requirement has two components: 1) a
basic skills component that may be satisfied either by
passing a QR assessment exam administered upon
arrival at the College or by successfully completing a
basic skills course in quantitative reasoning (QR
140); and 2) an overlay course component that may
be satisfied by successful completion of any one of
a number of designated courses that emphasize
statistical analysis and interpretation of data in a
specific discipline.

The CCI reviewed this requirement in 2002-03,
after two classes had graduated under the new
requirement. They judged the basic skills compo-
nent to be quite successful: Concerns about the
potentially stigmatizing effect of failing the initial
QR assessment had not been borne out, and students
who took QR 140 showed marked improvement in
their skill and confidence in handling quantitative
problems (as demonstrated in pre- and post-course
test performance and responses on pre- and post-
course attitude assessments). There was, however,
some concern about “marginal passers”—those
students who pass the initial assessment exam by a
small margin (and so are not required to take QR
140), but still have significant gaps in their quantitative
skills. The College is now studying the effectiveness of
QR 140 as an intervention. Using institutional data,
this study will compare outcomes of students who
fall just below the passing mark in the initial QR
assessment (and thus take QR 140) and those who
fall just above the passing mark (and thus do not).
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Depending on the findings, the College may consider
modest reforms to the QR requirement, such as
increasing the passing score on the assessment test
required or putting other measures in place to help
“marginal passers.”

In the future, we plan to experiment with other
approaches to assessing students’ quantitative rea-
soning skills. For example, in the upcoming year, we
will participate in a pilot project whereby QR skills
are assessed through an examination of students’
writing portfolios. One sign of the success of our QR
program is the fact that a number of other institu-
tions are using Wellesley’s requirement as a model
and have asked the director of our program to assist
them in planning or refining their QR programs.

A third aspect of the Wellesley curriculum that

had been recently modified at the time of our last
reaccreditation was the multicultural requirement.
Initially established in 1990, the requirement reflected
the faculty’s view that each student should complete
at least one course addressing the experience of non-
Western societies or cultures and/or the topics of
racism and discrimination. In its original form, the
requirement directed students to elect one from a list
of designated multicultural courses. In 1997, the list
was abolished and the requirement was revised so as
to offer more intellectual ownership to the student:
In consultation with a faculty advisor or class dean,
each student was required to identify a course to
fulfill the multicultural requirement, and to justify
her choice in writing in a statement countersigned
by the advisor or dean. This version of the require-
ment was meant to invite greater student reflection
about the meaning of the requirement, and thereby
to deepen its impact.

In the 11 years since the new requirement was put in
place, it has met with growing dissatisfaction among
faculty and students alike. In a review conducted in
2005-00, the CCI found that many students completed
the requirement in a perfunctory way, often waiting
until their final semester (or their final weeks) at the
College to submit the written statement. Other
criticisms surfaced as well, for example that some
students could satisfy the requirement without
learning about a culture other than their own (such
as a student from China using a course on Asian art
for this purpose) and that students could use a
course to satisfy the requirement even if the faculty
member teaching the course would not agree that it
should count for this purpose.



Over the next two years, the multicultural requirement
was the topic of much discussion: The CCI consulted
with a variety of campus groups, including faculty,
students, administrators, and trustees; held a campus-
wide forum on the topic; and led several discussions
at meetings of Academic Council. At a spring 2008
Academic Council meeting, the CCI offered a new
proposal for a revised multicultural requirement. The
committee noted that one of the problems with the
current requirement was that it attempted to meet
two goals with a single course. The revised proposal
aimed to correct this problem by offering a two-
course overlay requirement. The “global education”
element of the requirement would promote familiarity
with a non-U.S. culture and could be met by an inter-
national study experience or by a designated course;
students who had attended high school outside of
the United States would be exempt from this part of
the requirement. The cross-cultural element of the
requirement, met by completion of a designated
course, would entail examining the interaction
between or among cultures, or of structures that
promote or discourage such interactions. In the
ensuing discussion, several strengths of the revised
proposal were noted, but a number of concerns
remained—some specific to the proposal, some
related to a worry about the number of requirements
in our curriculum, and some linked to broader

q u e stions about how the College should signal its
commitment to multiculturalism. The revised
proposal was not endorsed.

The College’s commitment to multicultural education
is unwavering; our challenge is to discover how best
to realize this commitment. The CCI is continuing
dialogue about multiculturalism at the College in
partnership with other faculty who are interested in
multicultural studies. This group will consider an
array of curricular and cocurricular approaches,
including highlighting courses or course sequences
that deal with multicultural issues, sponsoring faculty
development opportunities, funding faculty-student
research, and coordinating multicultural events with
other offices on campus.

In the context of our discussions about the multi-
cultural requirement, some faculty members have
raised a more general question about whether the
College’s overall number of distribution requirements
is excessive. There is consensus that students should
be required to take courses from designated cate-
gories beyond the major, and that these courses
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should confer a breadth of intellectual experience
that is the hallmark of a liberal arts education. There
is less agreement about how many substantive and
skill-based domains should be privileged. We wonder
also whether these requirements are fulfilling their
intended function: Are they promoting a spirit of
intellectual exploration and discovery, or are they
viewed by students as little more than a checklist to
be completed before graduation? We are heartened
by feedback from recent interviews and surveys of
graduating seniors suggesting that, while some
students take exception to the requirement to take
courses in particular fields, the overwhelming
majority are happy in retrospect to have been
“forced” to take courses they would not have other-
wise. Some students note that these requirements
propelled them to move outside of their intellectual
“comfort zone”; some said that the courses revealed
unknown talents or sparked new passions; and some
appreciated the broader message communicated by
the requirement—that knowledge is valuable for its
own sake. Many on the faculty remain uncertain,
however, about whether the number of specified
requirements beyond the major (including nine
distribution courses, one writing course, one overlay
quantitative reasoning course, and one overlay
multicultural course) imposes too great a limit in
students’ flexibility in course selection, and puts the
College at a competitive disadvantage in attracting
prospective students. Over the next two years, the
CCI will take up the question of distribution
requirements to determine whether changes
would improve students’ educational experience.

In the years prior to our last reaccreditation, there
were two major initiatives regarding the first-year
academic experience: the cluster program, an inter-
disciplinary residence-based program that ran for 1o
years; and INCIPIT (Introduction to Collaboration:
Interdisciplinary Problems and Intellectual Tools), a
program that lasted two years. We continue to believe
that it is worth investing faculty and curricular
resources into developing a first-year program that
introduces students to the excitement of a liberal arts
education, but since our last reaccreditation, our
efforts have been modest. The 1999—2000 curriculum
included first-year experience courses, open only to
first-year students and designed to help them make
the successful transition from high school to college
course work. This designation was eliminated in the
following year due to a lack of first-year curricular
initiatives. In response to recommendations issued



in 2006 by the committee on the first year, the CCI
made efforts to re-establish first-year courses. The
2007-08 curriculum included eight such courses
(in economics, education, geosciences, history,
philosophy, and sociology).

The first-year writing course, Writing 125, has been
frequently referred to as the College’s one common
first-year experience. In a survey undertaken as part
of the program’s review in spring 2000, a large
majority of faculty expressed support for retaining
Writing 125 as a requirement, and a large majority
of students indicated the writing program had both
improved their writing and first-year experience.

A unique feature of the writing program is its link

to departmentally based instruction. A variety of
departments and programs, including English, Art,
Russian, Philosophy, Japanese, American Studies,
Women'’s Studies, and Cinema and Media Studies,
offer sections of Writing 125. An expansion of the
program into other parts of the curriculum is limited
by the difficulty of recruiting new faculty from
disciplines to teach writing. Increasingly, faculty are
finding other programs across the College that attract
their attention and time; in addition, faculty recognize
that writing is difficult and time-consuming to teach,
and requires expertise. Thus, the writing program
must rely heavily on a team of nontenure track faculty
(appointed exclusively to the writing program) to
teach its courses. While this arrangement allows
writing courses to be taught by individuals who have
specific expertise in that domain, it carries risk that
the program may not be fully integrated into the rest
of the curriculum.

The question of whether the College ought to have a
more ambitious first-year program continues to be a
subject of discussion. In constructing a new first-year
experience program, the College has to confront the
same challenge that arises in the context of the
Writing Program—the fact that, while these programs
are potentially very valuable for students, they are also
very costly in terms of faculty resources. Over the
past year, the Academic Planning Committee has
identified the academic experience of first-year
students as an area in need of particular attention.
In consultation with the entire faculty, the APC is
developing a set of specific proposals about curricular
innovations for first-year students; these proposals
will be brought to the community by the start of the
2008-09 academic year.

Finally, the College has recently directed renewed
attention to the place of the arts in the curriculum
and in the life of the College more broadly. A task
force on the arts was formed in 2006 to examine
Wellesley’s current position in the arts, make
recommendations, and suggest possible new direc-
tions. In its report, released in spring 2008, the
task force noted a number of strong developments
in the arts in recent years, including new curricular
initiatives, new interdisciplinary programming, the
development of more diverse cultural programming
at the Davis Museum and Cultural Center, the
Newhouse Center for the Humanities, and an
increase in the number of arts-related internship
opportunities. The task force suggested, however,
that the College has untapped potential to take a
leading role in arts curricula and programming.

Its recommendations included improvements in
infrastructure (facilities, staff, and technology), and
increased collaboration among departments and
programs, the Museum, and the humanities center.
A task force on the sciences, modeled on the arts
task force, has been convened and will complete its
work by the start of the 2009—2010 academic year.

Curricular Oversight, Planning & Innovation

The Committee on Curriculum and Instruction (CCI)
is the major body overseeing the academic program.
Comprising faculty, administrators, and students,
the CCI reviews the entire curriculum each year,
approves new courses and new majors, and oversees
the honors program. In recent years, the CCI has
adopted new practices for review of departmental
curricula with the aim of being proactive about cur-
ricular issues rather than reactive to problems as they
arise. Each year, in consultation with the CCI, several
departments or programs are asked to engage in a
detailed review of their course offerings and major
requirements. The CCI also takes up broader issues
concerning matters such as the number and nature
of distribution requirements, grading practices at the
College, and collaborative relationships with other
institutions.

One difficult aspect of the CCI’s work is that, while
they have the authority to make decisions on issues
such as new majors, they cannot authorize the
resources (e.g., new faculty lines) that may be
required to implement those decisions. It could be
beneficial if there were a coordination of lines of
authority regarding different aspects of such



decisions. The APC has recommended the creation
of a new faculty committee that would have the
authority both to make curricular decisions such as
authorizing new majors and to allocate tenure-track
faculty lines, but early faculty reaction to this

p r oposal has been mixed.

Each year, the CCI presents the entire curriculum
to the Academic Council for approval. This vote is
relatively perfunctory and rarely involves discussion
or debate. One recent change to the curriculum
review process is that the CCI has been granted the
authority to approve minor changes to the curriculum
outside the normal curricular review cycle without
bringing them to council for a vote. This change has
improved the functioning of Academic Council (see
Standard III), but has not encouraged more faculty-
wide discussion of the curriculum. We wonder
whether greater input from the faculty on the

c u rriculum would be desirable, and if so how it
could be encouraged. It is probably relatively more
important to get faculty input on more substantial
changes to the curriculum, such as approving a new
major program, than on the introduction of individual
new courses.

In addition to CCI, two ad hoc academic oversight
committees constituted since the last reaccreditation
have engaged in an examination of the academic
program. The first of these, the Committee on
Academic Excellence (CAE) included faculty, adminis-
trators, and students. The work of the committee
was organized around several questions: 1) What
knowledge, qualities, and abilities do we hope every
student will possess at graduation?; 2) To what extent
do our practices and policies ensure that every
Wellesley student achieves these qualities, compe-
tencies, and knowledge? What evidence do we have
for our answers to this question?; and 3) What
changes to our practices and programs would most
significantly strengthen the liberal arts education of
every Wellesley student? The CAE engaged department
and program chairs, who in turn, engaged their
colleagues, in consideration of these questions with
particular attention to strengths and weaknesses of
departments and programs. The discussions also
included special focus on academic advising, capstone
requirements, international education, experiential
learning, and double-majoring. The CAE synthesized
the responses it received from departments and
programs, reviewed institutional data from surveys
of recent graduates, and consulted with the directors
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of the quantitative reasoning program, the writing
program, and the Pforzheimer Learning and
Teaching Center. The work of the CAE culminated
in a report that offered a number of specific recom-
mendations aimed at increasing the rigor of majors,
tightening academic standards, providing targeted
student support, promoting greater integration of
on- and off-campus learning opportunities, and
increasing faculty diversity. A number of these
recommendations have been acted upon, as described
in this standard and in Standard V.

The second academic oversight committee, the
Academic Planning Committee (APC) was estab-
lished by the new president in 2007-08 and charged
with considering Wellesley’s goals for its educational
and research mission in order to assist the College in
developing a rational academic plan. The APC is a
faculty committee, chaired by the dean of the college.
In a series of meetings over spring and fall 2008, the
committee discussed the strengths and shortcomings
of Wellesley’s educational experience. The committee’s
discussions focused on the intellectual and creative
community at Wellesley and on ways that we might
stimulate, both for faculty and students, a deeper and
more vivid engagement with ideas and with the many
forms of creative activity pursued on campus. To
engage the entire community in a consideration of
these ideas, the APC hosted a faculty-wide retreat in
December 2008. Faculty participation at the retreat
was remarkably high (with 216 faculty members in
attendance) and the participants were generally quite
enthusiastic about the APC’s work and eager to
weigh in on its preliminary proposals. This input will
be used to shape the APC’s recommendations, which
will be finalized by the end of spring 2009. The APC
anticipates that in the 2009—2010 year, it will bring
some of its recommendations directly to Academic
Council for a vote and that other recommendations
may be sent to other committees such as the CCI for
them to develop further and implement.

Although the APC was initially established as an ad
hoc committee, some have suggested that there may
be an ongoing need for a permanent committee of
this sort. If the APC does indeed become a standing
committee of Academic Council, the College will
need to articulate more clearly the relationship
between its work and that of the CCI. Much of the
CCPI’s time and effort is consumed by routine needs
such as annually reviewing and approving the

c u rriculum. Paradoxically, while these tasks leave



little room for the CCI to engage in long-term
curricular planning, they also make the CCI uniquely
qualified to do so. The College may benefit from
finding ways to integrate the expertise of the CCI
with the long-term planning mission of the APC.

The Committee on Educational Research and
Development (ER&D) supports curricular innovation,
including developing new or experimental courses.
(The work of the ER&D is discussed in more detail

in Standard V.)

An additional source of curricular oversight is
periodic evaluation of academic departments and
programs by external visiting committees. While
such visits have occurred at the College for some
time, it is only recently that the College committed
to having all departments and programs visited on a
regular 1o-year schedule. These visits present valuable
opportunity for outside experts to review each
department or program’s curriculum and suggest
changes that could strengthen course offerings, as
well as its major and minor programs.

ACADEMIC STANDARDS AND SUPPORT

Since its last reaccreditation, the College has devoted
considerable attention to academic standards and
taken important steps to tighten standards with
respect to grading, honors, and AP credit. While the
College has high expectations for students, it is also
committed to providing the necessary support to
help each student meet those standards and realize
her potential. The College has a strong academic
support network in place and is working to develop
new ways to support students most at risk.

Academic Standards

One issue at the core of academic standards is grade
inflation. Like many institutions of higher learning,
Wellesley College experienced an upward drift in
grades over the past 20 or more years. This problem
was raised at the time of our last reaccreditation, and
in 2002-03 was identified by the dean’s office as a
matter of high priority. Two aspects of the problem
were of particular concern. First, the prevalence of A
and A" grades was rising, blurring the distinction
between good and excellent work. Second, disparity
in grading patterns across different disciplines was
increasing, raising concerns about grading equity
and about students’ perceptions of their abilities and
achievements in different fields. During 2002-03,

grade inflation was the subject of study by the CCI,
and was a topic of discussion within departments, at
meetings of Academic Council, and among trustees.
In response to grading data presented by the CCI,
Academic Council passed a resolution acknowledging
that grading patterns at the College were inconsistent
with legislated grading standards as set out in the
Articles of Government. With this resolution,
Academic Council charged the CCI with proposing
specific measures to address this inconsistency.

The CCI broug